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Paper 0500/11
Reading Passages (Core)

Key messages

Candidates should read all questions carefully to ensure that their answers focus on the questions.
Where candidates are asked to answer in their own words for the sub-questions in Question 1,
candidates should avoid lifting long phrases or whole sentences from the passage.

Where a sub-question in Question 1 requires candidates to select one detail from the passage, excess
information will deny the mark. Candidates should be selective.

Proof reading is essential. Marks were lost through avoidable mistakes which could have been
corrected by candidates checking over their work.

In Question 1(g), candidates should remember that they cannot simply repeat the same answer to (ii)
as they used in (i) but should elaborate on the single-word definition given in (i) and focus their
response on describing the effect of the whole phrase.

Candidates must remember to deal with all three bullet points in Question 2, and attempt to develop the
ideas in the passage, both factual and inferential. The key message here is to develop the details
offered in the text for the third bullet point, using the passage to develop a plausible response.
Candidates need to ensure that they are writing in the correct voice for Question 2.

Candidates should avoid copying from the passage in Question 2.

In Question 3(a) candidates should only make one point on each line and avoid repeating similar
points.

General comments

Overall, the reading passages proved to be accessible to nearly all candidates and they responded positively
to both passages and questions. Most of the vocabulary appeared to be within the range of candidates at
this level. Most candidates completed the paper in some detail and examiners reported seeing a reasonable
number of high quality responses to Question 2. It is clear that the vast majority of candidates had been well
prepared for these questions and were confident in their approach. Some candidates lost marks through
missing key requirements of the question such as selecting one detail or offering one word.

Responses to the sub-questions in Question 1 revealed that the main points in the passage had been
clearly understood and many responded well to the more straightforward questions. In general, the questions
enabled all candidates to produce some correct answers while at the same time challenging those who were
more perceptive to gain higher marks. The majority of candidates were familiar with the requirements of
Questions 3(a) and 3(b). There was very little evidence of candidates not working within the paper time limit
and few examples of No Response answers.

Comments on Specific Questions

Question 1
(a) Using your own words, explain why Grandpa calls the event described in paragraph 1, ‘A
genuine curiosity ...’ (line 5), and how people reacted to this event. [2 marks]

This was a reasonably straightforward question with many candidates gaining both marks. Most
identified the ‘curiosity’ of snow on a sunny day to gain one mark. A large number of candidates
were able to identify people’s happiness or smiles for the second mark, but at times the reaction
was wrongly lifted from the passage as ‘admiring’ which of course related to their shadows.
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Using your own words, explain the effects of the falling snow on the surrounding
environment (paragraph 2, ‘Soon, though, the sky ...°). [2 marks]

In order to gain marks on this question candidates were required to reshape material from the
passage or to answer using their own words. Some candidates copied phrases from the passage,
such as ‘mysterious white lumps’ which could not be credited. Many candidates were able to score
at least one mark on this question, usually by demonstrating that the snow was covering
everything. Fewer candidates were able to explain the effect of the snow on the litter in their own
words.

Give one detail from paragraph 3, ‘It snowed all ...’, that tells you the narrator was excited by
the falling snow. [1 mark]

The vast majority of candidates answered this question correctly by selecting one of the three
details from the passage. Some candidates, however, provided more than one detail and therefore
did not gain the mark. The question does not ask the candidate to respond in own words therefore
offering up to one sentence from the passage was an acceptable approach to this question.

Give one detail mentioned by the narrator in paragraph 4, ‘In the morning ..., that tells you
that the snow was very deep. [1 mark]

Again, candidates were asked to select one detail, but there was no requirement to use their own
words. Many candidates correctly identified that either or both of the fences being buried in snow
indicated the depth of the snow. A number of candidates, however, lifted the sentence beginning ‘In
the yard ..." and did not get the mark because it did not offer a detail to show that the snow was
very deep.

Which one word in paragraph 5, ‘The wind blew hard ...’, tells you that Grandpa was
concerned about the possible effects of the snowfall? [1 mark]

Most candidates were able to identify ‘grimacing’ as the correct answer but some chose to ignore
the need for one word and sometimes provided a complete sentence both with and without the
word ‘grimacing’. Some candidates wrongly thought the word showing grandpa’s concern was
‘electrocution’ or ‘trembling’, presumably because of the assumption that Grandpa was trembling
as opposed to the electricity wires.

Using your own words, explain why Grandpa had cause for concern (paragraph 5, ‘The wind
blew hard ...’)? [2 marks]

There were a number of ways that candidates could gain two marks for this question. The most
common correct answer to this question was the poles moving/swaying because of the strong
wind. Some candidates were also able to explain the danger associated with this and cited that the
poles could fall and hurt people. Fewer candidates thought that the wires making odd noises was a
cause for concern. Those few who did usually just lifted ‘clacked and chattered’ from the passage
and were denied the mark because they had not used their own words. A number of candidates got
the second mark for indicating a fear of electrocution.

Re-read paragraph 3, ‘It snowed all ... ’, and the final paragraph, ‘When the wind ...".
Using your own words, explain what the writer means by the words underlined in each
of the following quotations:

1 ‘Flakes of white day fell through the night and brushed against the glass.’ (lines 14-15)

2 ‘.. the snow rose alive, spinning and swirling, and the world went white.’ (lines 32—33)
3 ‘Dead black vines were hanging in tatters from the back fence.’ (lines 37-38). [3 marks]

Not all candidates appeared to understand the precise requirements of this task. The question
asked them to explain in their own words what the writer meant by the words in italics. Some
candidates produced ‘catch all’ phrases which were more akin to a (g)(ii) type explanation of the
whole phrase. Only the more successful responses showed real understanding of the underlined
words and only a small number of candidates gained all three available marks for this question.
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1 Most candidates successfully explained the ‘gentle’ nature of ‘brushing’ against the window by
using a range of appropriate synonyms such as ‘touched gently’.

2 With ‘swirling’ many candidates identified the circular nature of such movement but quite a few
chose ‘spinning’ to explain the movement even though it was in the quotation and could
therefore not be rewarded.

3  Most candidates explained the meaning of ‘tatters’ correctly in terms of being broken, torn, or
pieces and so on but some candidates thought that the vines were ‘tatty’ and therefore messy.

(i) Explain how the language in each of the quotations in Question (g)(i) helps to convey the
effects of the snow on the surroundings. You should refer to the whole quotation in your
answer, not just the word underlined. [6 marks]

In response to this question some candidates merely repeated their answers to (g)(i) and therefore
gained no further marks. Very few attempted to explain the whole phrase given or comment on the
effects of the writing. Some candidates who had given explanations in (g)(i) for the whole quotation
rather than the underlined word, then failed to give the same explanation to (g)(ii) where it would
have gained at least one mark.

1  Flakes of white day fell through the night and brushed against the glass.’ (lines 14—15)

This was very rarely understood in terms of language and effect and many candidates simply
said that the snow fell throughout the night. A few candidates commented on the sensation of
light provided by the snow.

2  “..the snow rose alive, spinning and swirling, and the world went white.’ (lines 32-33)

Some candidates effectively explained the chaotic or wild nature of the snowfall, and its
increasing heaviness. Other simply repeated the idea of the snow falling in a circular motion.

3  Dead black vines were hanging in tatters from the back fence.’ (lines 37-38).

Some candidates were able to explain the destructive power of the snow and the darkness of
the vines against it. Some confused the vines with the electricity wires.

Question 2
Imagine that you are Grandma, from Passage A. It is two weeks later and the snow has finally gone.

Write a letter to your sister who lives in another part of the country, telling her about all that has
happened.

In your letter you should cover the following points:

* what happened during the first few days of the snowstorm

. how the people in your household and the neighbours reacted to the snow

*  the problems caused by the snow and how you and your family coped with them.

Base your letter on what you have read in Passage A, but do not copy from it. Be careful to use your
own words. Address each of the three bullet points.

Begin your letter, ‘My dearest ...’
Write about 200 to 300 words.

Up to 10 marks are available for the content of your answer, and up to 5 marks for the quality of your
writing. [Total: 15 marks]

For this task the majority of candidates seemed to understand quite clearly the need to address each of the
bullet points given in the question and to give a credible account of the snowstorm from the Grandmother’s
perspective. The most successful responses developed a credible voice for Grandma and explored her
feelings about the storm, exploring the reactions of her family and neighbours, as well as using the
information in the passage to predict her concerns and experiences of the problems caused by the snow.
The vast majority of candidates were comfortable writing a letter to a family member, offering an
appropriately warm register and tone. Some candidates mistakenly wrote the journal as the grandchild or
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Grandpa, and a number merely narrated the events of the passage without focusing on the three prompts
given in the question rubric. A small minority of candidates merely copied extracts from the passage with
very few own words or produced general narratives which were very close to the original passage.

Many candidates attempted to cover the three bullet points offering a balanced response to the whole task.
However, although some candidates produced promising letters, they only focused on the first two prompts
in the question. These responses gave convincing descriptions of what happened when the snow began to
fall and continued to get worse, as well as the reactions of the people in the town and her family but would
have gained higher marks by developing the third bullet about the problems caused by the snow and how
the family coped. Furthermore, some candidates chose to ignore the third bullet point completely while
others only made a cursory reference to it at the end of the letter, usually simply stating that the snow had
melted, and things had become normal again. Quite a number of candidates did remember to address the
third bullet point and used the details of the passage to express concerns about food running out, the
electricity causing problems, roads being inaccessible, the house being completely cut off, and worries about
the neighbours coping with such deep snow for a prolonged period.

Some candidates’ rather narrative approach to the task led them to cover the prompts partially by, for
example, describing the initial sun and snow, people’s reactions and the gradual worsening of the weather.
At times they used the grandchild’s excited reactions in the night as Grandma’s feelings, which was
unconvincing. The less successful responses tended to be those where candidates simply repeated the
details from the passage. This meant that although, generally, there wasn’t extensive lifting of material, there
was often little sense of candidates putting themselves in the position of the character and giving life to her
experiences. The weakest responses simply lifted large sections of the passage, often writing as the
grandchild as a result.

To gain the higher marks of Bands 1 and 2 for Reading it is essential that candidates develop ideas based
on the passage rather than add their own imagined content. A few responses wrote general narratives about
being trapped in a snowstorm, or accidents caused by the snow. Of course, any developed response should
rely to some extent on imagination and feasible extension, but all development should be firmly tethered to
details given in the passage. A few letters were further removed than this with some bearing little relation to
the passage and becoming works of fiction, which of course, is not within the remit of the Reading Objectives
for this paper.

The best responses — and there were a number — managed to develop imaginatively all three bullet points
using and developing the finer details in the passage. These responses firmly tethered any development to
the clues given in the passage and were able to convincingly adopt the perspective of a concerned adult
rather than an excited child.

Question 3
(a) What do you learn from Passage B about the Vikings’ discovery of North America and what
they found there?

Write your answers using short notes.
You do not need to use your own words.
Up to 10 marks are available for the content of your answer.

Information about the Vikings’ discovery of North America and what they found there.
[10 marks]

This question gave candidates the chance to boost their total score by appropriate selection. It was generally
answered well with many candidates making one point per line as instructed and focusing on the topic and
the question. However, there were a small number of candidates who (largely by selective lifting) included
several points on the same line thereby self-penalising. This was particularly apparent where candidates
grouped ‘lush meadows’, ‘rivers teeming with salmon’ and ‘grapes’ without realising that they were separate
findings. Sometimes candidates included more than 10 relevant points, but by putting them more than one
point on each line gained fewer than 10 marks overall. There were also some points repeated several times,
most notably focused on the timing of the expedition.

Candidates should also ensure that the points they offer are relevant. Many candidates just wrote unfocused
points relating to different sagas without ensuring that they were answering the question. Occasionally
candidates added numbered points at the end of the response; these extra points were not marked, as they
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are expected to select 10 only. It is essential on this question that the candidate reads the question clearly
enough to ensure that they are picking out the appropriate material and equally that some attempt is made to
set out the relevant points one on each of the 10 lines. This also contributes to avoidance of repeating similar
points. Only a small number of candidates gained over eight marks, although the majority of candidates
achieved four or above.

(b) Summary

Now use your notes to write a summary of what Passage B tells you about the Vikings’
discovery of North America and what they found there.

You must use continuous writing (not note form) and use your own words as far as
possible.

Your summary should include all 10 of your points in Question 3(a) and must be 100 to 150
words.

Up to 5 marks are available for the quality of your writing. [5 marks]

Although some candidates were able to achieve Band 1 for clear, concise and fluent summaries the majority
of candidates’ responses were Band 2 (points were ‘mostly focused’ and made ‘clearly’) or Band 3 (‘some
areas of conciseness’). Many candidates lifted phrases, making no effort to rephrase ‘lush meadows’ or
‘rivers teeming with salmon’, for example. The least successful responses, of which there were only a few,
were marred by personal comments and unselective ‘lifting’. The most successful responses showed careful
planning and organisation of material with some synthesis of points. Middle range responses tended to be
list-like with a series of loosely connected statements about the discovery of North America and what they
found there.
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FIRST LANGUAGE ENGLISH
(ORAL ENDORSEMENT)

Paper 0500/12
Reading Passages (Core)

Key messages

Proof reading is essential. Marks were lost through avoidable mistakes which could have been
corrected by candidates checking over their work.

In Question 1(g), candidates should remember that they cannot simply repeat the same word in their
answer to (ii) as they used in (i) but should elaborate on the definition given in (i) and focus their
response on describing the effect of the whole phrase.

Candidates must remember to deal with all three bullet points in Question 2, and attempt to develop
ideas, both factual and inferential. The key message here is to go beyond the text for the third bullet
point.

Candidates need to ensure that they are writing in the correct format and required voice for Question 2

as well as following the bullet points to construct their response to the task. They also need to ensure
that they pay attention to their spelling, punctuation and grammar to assist clarity.

General comments

Overall, the passages proved to be accessible to nearly all candidates and they responded positively to both
passages and questions. The vocabulary appeared to be within the range of candidates at this level.

Responses to the sub-questions in Question 1 revealed that the main points in the passage had been
clearly understood and many responded well to the more straightforward questions. In general, the questions
enabled all candidates to produce some correct answers while at the same time challenging those who were
more perceptive to gain higher marks. There was very little evidence of candidates not working within the
paper time limit and fewer examples of No Response answers compared with previous papers. Overall, the
standard of performance of most candidates was of a satisfactory to very good level, with only a very small
number performing at a less than satisfactory standard.

Comments on specific questions

Question 1

(a) Using your own words, explain the effects of the snow on the man on the pathway
(paragraph 2, ‘It was in ..."’").

Two marks were available for this question but relatively few candidates gained both. Many
candidates were able to identify that the snow covered the man or blew around him. Such answers
were often expressed in different ways but any responses which hinted at the enveloping snow
were awarded a mark. The second effect of the snow appearing to make the man transparent was
not easily identified although some candidates did explain that the mass of snow did cover him so
much that it looked like parts of him had disappeared. Since the question required candidates to
answer using their own words, verbatim lifts were not credited unless there had been some attempt
to reshape the lines involved.
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What caused the man to notice the narrator (paragraph 3, ‘l laughed some ... ’)?

Virtually all candidates gained one mark for this question by identifying that it was the narrator’s
laughter which drew the attention of the man who was struggling his way through the snow. It is
worth noting here that the passage does not refer to the narrator’s gender even though the
questions assume it was a boy, so references to boy or girl in this question, and indeed, in any
other, were perfectly acceptable.

Using your own words, explain the contrast the narrator describes in the final sentence of
paragraph 3 (lines 12-13).

Many candidates were able to identify and explain the key contrast of the coldness of the clothes
and the warmth of the mother. This was frequently expressed in a variety of ways all of which were
accepted and gained both marks. Examiners were instructed not to penalise candidates who failed
to identify whether, for example, the mother’s skin felt warm or smelt sweet, and to accept general
references to the coldness experienced by the narrator without identifying the clothing. Responses
which merely stated without explanation that there was a difference between the clothes and the
mother’s skin were awarded one mark. A few candidates only gained one mark by referring to just
the cold or just the warmth thereby not actually identifying the contrast.

What caused the narrator to think that everything around him had disappeared
(lines 17-18)?

A significant number of candidates were unable to gain the mark for this question either
because of merely copying lines 17 and 18 or not explaining that it was both the wind and
the snow which caused the narrator to think that everything around him had disappeared.
Examiners were instructed to reward partial lifts related to both the strong wind and the heavy
snow. Although the question did not ask candidates to answer using their own words, because
the question focus in the passage comprised only two lines, then a complete lift of those lines
would not demonstrate understanding of the passage in this instance.

Using your own words, explain why the narrator was relieved that the man had disappeared
(lines 17-20).

Many candidates were able to gain at least one of the two marks for this question. The most
common response was that the narrator thought his father would be safe because the man had
seemed to have left. A few perceptive candidates also understood that the narrator thought the
man might have been bring bad or sad news about the father, hence the relief about the man’s
apparent disappearance, thereby gaining two marks. Some candidates merely stated that the
narrator was ‘relieved’ but did not explain why or about what or whom and because the word
‘relieved’ is in the question did not gain a mark. A few candidates mistakenly thought the man
disappearing in the snow was a physical threat to the narrator and the mother, and one or two
responses demonstrated misunderstanding of the passage by stating that the man was going to
attack the father — Ernesto DeAngelo.

In line 23 the man has difficulty with the father’s name. Using your own words, explain as
fully as you can:

how the mother responds to this

what this suggests about the mother’s state of mind.

Candidates found this question easier with many gaining at least two marks for the whole question.
For (f)(i) many candidates explained how the mother responded to the man’s difficulty with
pronouncing her husband’s name, by either helping him or correcting his faltering attempt. A few
candidates also noted her repetition of her husband’s name or stated that she gave both his actual
and pet names. The latter was frequently explained by the use of the formal ‘Ernesto’ and informal
‘Ernie’ and such attempts were awarded a mark. For (f)(ii) a significant number of candidates
identified her worried state of mind using a range of acceptable synonyms.
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It is worth noting that quite a number of candidates believed that the mother was annoyed with the
man and that her repeating her husband’s name was evidence of this anger and irritation rather
than a genuine nervous attempt to correct the man’s pronunciation. Some candidates who took this
view had often described the man in 1(e) as a potential physical threat to the family, thus giving rise
to her angry treatment of him. It is important that candidates look closely at the text in order to find
evidence to support such theories. In this instance there is no evidence to support such an
interpretation.

Re-read paragraphs 4 (‘The street was ...”) and 9 (““Sorry”, she said ...").

Using your own words, explain what the writer means by the words underlined in each of
the following phrases:

1  ‘The hill was white all the way to where it disappeared. Black sticks stuck out,
here and there: trees; a skeletal fence; telephone poles.’ (lines 14-15)

like a skeleton / gaunt / thin

2 ‘The tram tracks were black lines along the way, then they glazed over white, then
vanished.’ (lines 15-16)

became covered with a shiny surface / polished

3  ‘The bell clanged, sounding very close in the woolly snow and the silence. The tram
disappeared towards town, its wheels growling against the tracks.’ (lines 34-36)

snarling / rumbling / moaning / grinding

Not all candidates appeared to understand the precise requirements of this task. The question
asked them to explain in their own words what the writer meant by the words underlined. Some
candidates produced ‘catch all’ phrases which were more akin to a (g)(ii) type explanation of the
whole phrase. Only the more successful responses showed real understanding of the underlined
words and only a small number of candidates gained all three available marks for this question.

For ‘skeletal’ a number of candidates were able to identify that the fence appeared to be thin
because of the heavy snow. Responses which stated the fence was ‘like a skeleton’ were also
rewarded. Some candidates wrote that the fence was ‘small’ which lacks the precision of ‘thinness’.

For ‘glazed’ a large number of candidates responded with ‘covered’ which was not given the mark
because it did not convey the sense of the shiny or polished surface caused by the snow on the
tram tracks. Candidates who likened the snow to icing on a cake were awarded a mark.

For ‘growling’ many candidates thought this was synonymous with loudness which although
acceptable for (g)(ii) answers was not acceptable for (g)(i) because ‘growling’ can be quite soft or
low. Candidates found it difficult to explain low grinding noise of the tram wheels grinding on the
tracks.

Explain how the language in each of the following three quotations in Question 1(g)(i) helps
to convey the effects of the snow on the surroundings.

You should refer to the whole phrase in your answer and not just the words underlined.

Many candidates achieved marks on this question by showing some understanding/offering a
partial explanation of individual phrases (as a whole). With quotation 1, some commented
successfully on the contrast between the background of the snow-covered hill and the dark objects
such as trees and fences which were occasionally dotted around it because of the deep snow. Only
a small number showed any real appreciation of how the vocabulary/imagery was used to
contribute to the writer's description of the scene. Quotation 2, with its focus on the gradual
disappearance of the black tram tracks owing to the increasing snow combined with the distance
was sometimes paraphrased rather than explained and less successful responses made general
comments about the heavy snow without demonstrating a clear understanding of the individual
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quotation. Quotation 3 was explained more successfully by some candidates who were able to
focus on the harsh noise of the tram wheels moving along the track, although as with Quotation 1,
very few candidates were able to explain that the noise was increased because of the contrasting
silence brought about by the thick snow.

As in previous sessions, the marks gained from this question often totalled fewer than for (g)(i).
Sometimes this was because answers to (g)(ii) did no more than repeat those given for (g)(i) or
because a misunderstanding was carried through from (g)(i). It is worth pointing out, as in previous
reports, that the explanations of the phrases should be grounded in the context of the question as
opposed to simple interpretations of the words used. The key focus of explanations here was ‘helps
to convey the effects of the snow on the surroundings’ but many responses did not relate their
explanations to the focus of the question.

Question 2

Imagine that you are the narrator’s mother in Passage A. It is the day after the events described in
the passage. Write an entry for your journal in which you describe what happened the day before.

In your journal entry you should cover the following points:

* the weather conditions and how they affected the surrounding environment
. the visit of the man, and the telegram

»  your thoughts and feelings about the content of the telegram.

Base your journal entry on what you have read in Passage A, but do not copy from it. Be careful to
use your own words. Address each of the three bullet points.

Begin your journal entry: ‘I can remember so clearly ...°’
Write about 200 to 300 words.

Up to 10 marks are available for the content of your answer, and up to 5 marks for the quality of your
writing.

The most successful responses to this question were written in a convincingly personal style by the
narrator’'s mother with a clear focus on the backdrop of the weather and the visit of the man with the
telegram. The third bullet with its focus on the mother’s thoughts and feelings about the content of the
telegram was an important factor in candidates achieving the higher band marks. Candidates must realise
that the Reading marks depended on how well the journal entry was tethered to events in the passage in
relation to the first two bullets, and how credible the content of the telegram was in relation to the mother’s
reaction. This question is based on Reading comprehension and appreciation and is not simply a piece of
imaginative writing. Less successful journal entries often contained misunderstanding of the passage which
perhaps could have been avoided by more careful reading. For example, some candidates believed that the
man was delivering the telegram to the narrator’s father; an error based, perhaps, on not picking up the ‘Mrs
when the man reads out the father's name? Furthermore, some of these responses then identified the
telegram as the father’s call up papers because of the war.

A fairly substantial number of candidates wrote the journal entry as the narrator and not the narrator’s
mother. It is obviously imperative that candidates establish what they are being asked to do with Question 2.
Although the journal voice might have comparatively little effect on the Writing mark for this question, it does
detract from the quality of development of the bullet points, especially that relating to the mother’s thoughts
and feelings. A few of these accounts were able to develop the mother’s feelings and reactions to a certain
extent and were rewarded accordingly, but the majority focused on the imagined feelings of the narrator
instead, thus placing the response in either Bands 3 or 4.

On the topic of the mother’s thoughts and feelings about the possible content of the telegram some
candidates appropriately developed the mother’s fear that it brought news of her husband’s death through
fighting in the war. Some candidates stopped short of revealing this bad news by creating suspense through
the mother’s tears and hugging of her son after having read the telegram. Other candidates quite acceptably
identified the telegram news as one of happiness with the father’'s imminent return home because of the end
of the war or a non-life-threatening wound. There were very few references to the telegram contents which
were not in some way grounded in the passage but once again candidates should realise that news such as
winning the lottery is not really credible given the nature of the passage.
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Some candidates wrote journal entries which simply recounted events in the passage without any
development of the mother’s feelings about the events or her reaction to the man with the telegram. Such
responses often recounted almost word for word the man brushing the snow of the envelope and the
subsequent problem with the pen and its solution without developing the likely reason for the mother turning
it over in her hands. The least successful of these accounts for both Reading and Writing marks were those
which were either very close to the passage or contained much lifting. The majority of candidates gained
Band 3 and above Writing marks by establishing an appropriate register with some degree of clarity.

Question 3

(a) What do you learn from Passage B about Franklin’s attempt to find the North-West Passage
and what may have happened to him and his crew?

Write your answers using short notes.
You do not need to use your own words.

Up to 10 marks are available for the content of your answer.

Information about Franklin’s attempt to find the North-West Passage and what may have
happened to him and his crew

This question gave candidates the chance to boost their total score by appropriate selection. It was
answered relatively well with many candidates making one point per line as instructed and focusing on the
topic and the question. However, there were a significant number of candidates who (largely by selective
lifting) included several points on the same line thereby self-penalising. The most frequent limitations
included lack of differentiation for points 12, 13, and 14 relating to lead poisoning and a description of the
effects of lead poisoning which was beyond the scope of the question with its focus on what was learned
about Franklin’s attempt to find the North-West Passage and what may have happened to him and his crew.
A large number of responses lost marks in the ‘what may have happened’ section by not making clear the
respective contexts of points 12, 13 and 14, and thereby effectively repeating point 12 about lead poisoning.

As always, the key to gaining higher marks on Question 3(a) was avoiding repetition and answering the
question by selecting relevant points. Some candidates, for example, gave ‘No one survived/returned’ and
‘all died in the attempt’ as separate points. Others penalised themselves by not writing in sufficient detail to
make the points clear such as ‘extreme cold’ or ‘lead containers’ or ‘poisoning and in doing so lost valuable
marks.

Only a small number of candidates gained full marks, although many achieved six or above.
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(b) Now use your notes to write a summary of what Passage B tells you about Franklin’s
attempt to find the North-West Passage and what may have happened to him and his crew.

You must use continuous writing (not note form) and use your own words as far as
possible.

Your summary should include all 10 of your points in Question 3(a) and must be 100 to
150 words.

Up to 5 marks are available for the quality of your writing.

Although some candidates were able to achieve Band 1 for clear, concise and fluent summaries the majority
of candidates’ responses were Band 2 (points were ‘mostly focused’ and made ‘clearly’) or Band 3 (‘some
areas of conciseness’). The least successful responses, of which there were only a few, were marred by
personal comments and unselective ‘lifting’. The most successful responses showed careful planning and
organisation of material with some synthesis of points. Middle range responses tended to be list-like with a
series of loosely connected statements about the expedition and what may have happened to Franklin and
his crew.

Concluding Comments

Most candidates completed the paper in some detail and some of the responses to Question 2 in particular
were of a generally good standard. It is clear that the vast majority of candidates had been well prepared for
these questions and were confident in their approach and, overall, this seemed to be an accessible and
challenging paper. Those examiners who marked the paper were generally impressed with the seriousness
and competence with which candidates of all levels approached the questions.
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FIRST LANGUAGE ENGLISH
(ORAL ENDORSEMENT)

Paper 0500/13
Reading Passages (Core)

Key messages

Proofreading is essential. Marks were lost through avoidable mistakes which could have been corrected
by candidates checking over their work.

In 1(g) candidates should remember that they cannot simply repeat the same word in their answer to (ii)
as they used in (i) but should elaborate on the definition given in (i) and focus their response on
describing the effect of the whole phrase.

Candidates must remember to deal with all three bullet points in Question 2, and attempt to develop
ideas, both factual and inferential. The key message here is to look for clues within the passage and to
develop those ideas, beyond the text, for the third bullet point.

Candidates need to ensure that they are writing in the correct format for Question 2 as well as following

the bullet points to construct their response to the task. They also need to ensure that they pay attention
to their spelling, punctuation and grammar to assist clarity.

General comments

Overall, the passages proved to be accessible to virtually all candidates and they responded positively to
both passages and questions. The vocabulary appeared to be within the range of candidates at this level.

Responses to the sub-questions in Question 1 revealed that the main points in the passage had been
clearly understood and the majority of candidates responded well to the more straightforward questions. In
general, the questions enabled all candidates to produce some correct answers while at the same time
challenging those who were more perceptive to gain higher marks.

Comments on specific questions

Question 1
(a) Using your own words, explain why the girl ‘has no idea where she is’ (paragraph 1, ‘An
eleven-year-old ...’). [2 marks]

Many candidates gained one mark by explaining that the girl was a long way from home or that she
was in a wilderness (or remote place). Fewer candidates gained a second mark; this could be
awarded to anyone who explained either that she was alone or that she was 11 years old. Overall,
a reasonable number of candidates gained both marks.
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State one sound the girl hears before she stops and one sound she hears when she listens
more closely (paragraph 2, ‘The crunch of bicycle ...’). [1 mark]

The key to gaining the one mark for this question was to provide both details. The first detail (heard
before she stops) was the sound of the wheels on gravel, the roar of the truck on the highway or
the wind. The second detail (heard when she listens more closely) was the rustle of barley or the
buzzing of a bee. The majority of candidates correctly gave two appropriate details. However, it
may be noted that this is a question that demonstrates the importance of reading questions very
carefully in order to ensure that sufficient information is provided in response.

What details in paragraph 3 (‘The pale grass ...”) suggest that the schoolyard had been
neglected for a long time? [2 marks]

The possible details to identify were (i) the grass is long/up to her knees; (ii) the yard is overgrown
with weeds or dandelions and (iii) there is a square of shrubs around it.

Using your own words, explain why the girl does not walk up the steps to the school
building (lines 17-19). [2 marks]

Many candidates gained one mark on this question by explaining that the girl was afraid of finding
something unpleasant inside the building. The other mark required the candidate identifying that
she thought there might be animals inside and didn’t want to disturb them. Again, it demonstrates
the importance of going into sufficient detail in the response to obtain both marks.

Using your own words, explain what the change in the girl’s feelings after she picks up the
rock (lines 25-27). [2 marks]

Candidates gained one mark for this question by explaining that she was scared by the ants. The
second mark was given for explaining that the girl admires the rock. There were some candidates
who gave a similar response to this question as they gave to (d) above. Again, this demonstrates
the importance of giving each question a careful reading and giving attention to the line references
where they are given.

Using your own words, explain what the girl felt about walking in the meadow (paragraph 5,
‘l was, at that time...’). [2 marks]

There were several possible details that could be accepted: (i) she thought the land was private (or
didn’t know it was common land) and/or that they shouldn’t be walking there; (ii) she was excited at
doing something new; (iii) she was thrilled at the thought of trespassing and (iv) had no idea that
she would not be going there with her mother again.

Re-read paragraph 2 (‘The crunch ...’) and paragraph 4 (‘She remembers ...’). Using your
own words, explain what the writer means by the words underlined in each of the following
phrases:

(a) ‘When the girl stops and listens closely, the rustle of barley and the buzz of an
occasional bee add detail to the texture of the afternoon.’ (lines 9-11)

(b) ‘In the middle sits the old school. Still white from its initial coat of paint, it’s a standard
one-room school building.’ (lines 13-14)

(c) ‘... more of an outcrop of untouched prairie than the other man-made rock piles dotted
randomly through the fields.’ (lines 21-22)
[3 marks]

The question asked candidates to explain in their own words what the writer meant by the words
underlined. Candidates recognised the need to explain just the underlined word and a good
number of candidates gained three marks for this part of the task. A few candidates produced
‘catch all’ phrases which were more akin to a (g)(ii) type explanation of the whole phrase.
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(a) For ‘texture’ candidates were able to explain that this meant the feeling or atmosphere of the
afternoon.

(b) ‘Initial’ was explained correctly as ‘the first’ or ‘the original’ coat.
(c) ‘Randomly’ was successfully explained as something disorderly or without a plan.

(g)(ii)) Explain how the writer conveys the quiet and emptiness of the surroundings through the
use of language in each of the three underlined phrases in Question 1(g)(i).

You should refer to the whole phrase in your answer and not just the words underlined.
[6 marks]

Many candidates achieved marks on this question by showing some understanding, offering a
partial explanation of individual phrases (as a whole). Most commented successfully on the way the
language suggested that the place was remote, peaceful or had not been altered or inhabited for a
long time.

Less successful responses made general comments about the girl’s situation and about the how
the atmosphere was peaceful (sometimes repeating details from their answers to (i)) without
demonstrating a clear understanding of the individual phrases. Sometimes answers to (g)(ii) did,
as noted, no more than repeat those given for (g)(i) or because a misunderstanding was carried
through from (g)(i). Some responses attempted explanations of the phrases by simply re-iterating
them or lifting the language from the phrase and simply produced a circular explanation. It is
important to note that each phrase requires a different explanation, as some less successful
responses gave very similar explanations for all three phrases. It is also worth pointing out that the
explanations of the phrases should be grounded in the context of the question as opposed to
simple interpretations of the words used. The key focus of explanations here was ‘the writer’s
presentation of the story’ but many responses did not relate their explanations to the focus of the
question. More successful responses made the connection between the atmosphere and the
sounds and commented on the simplicity of the school buildings.

Question 2

Imagine that you are the writer from Passage A and that you are now a senior student. Your school
magazine has a regular feature called ‘Childhood Memories’.

Write your article for the magazine, describing your earlier life and what happened after the events
described in the passage.

In your article you should cover the following points:
your thoughts as a child about where you lived
your memories of your life with your mother
how your life changed and why you never walked to the meadow again.

Base your interview on what you have read in Passage A, but do not copy from it.
Be careful to use your own words. Address each of the three bullets.

Write about 200 to 300 words.

Up to 10 marks are available for the content or your answer, and up to 5 marks for the quality of your
writing.

For this task the majority of candidates seemed to understand the need to address each of the bullets and to
give a credible account of the events of the passage from the girl’s point of view. The majority also
understood the format and gave answers with an appropriate register and voice for the girl. The task
provided a challenge as it required candidates to adopt a view looking back from a later age on events that
were already presented as looking back.

Many candidates attempted to cover the three bullet points in a balanced approach. However, the less
successful responses tended to be those where candidates (albeit in their own words) simply repeated the
details from the passage. This meant that although, generally, there wasn’t extensive lifting of material there
was often little sense of candidates going beyond the details in the passage which obviously had a bearing
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on the detail included for the third bullet point. Few candidates appeared to be muddled about the sequence
of events.

More successful responses were able to give some explanation for the changes in the girl’s life and the
reasons for her and her mother not returning to the meadow. This included sensitive accounts of the
mother’s death and nostalgic explanations of the land being sold for development. A good proportion of
candidates made some attempt to address this third bullet point. Overall, the responses showed a very good
understanding of the passage, the atmosphere of the place and the girl’s feelings about the going inside and
about walking in the meadow.
Most candidates wrote correct, though relatively simple, sentences, with an adequate range of vocabulary
and tried to use an appropriate register. The most successful responses — a significant minority — achieved
Band 1 marks for both Content and Language.
Question 3
(a) Notes
What do you learn from Passage B about the life of Mary Kingsley and her achievements?
Write your answers using short notes.

You do not need to use your own words.

Up to 10 marks are available for the content of your answer. [10 marks]

This question gave candidates the chance to boost their total score by appropriate selection. It was
answered very well with many candidates making one point per line and focusing on the topic and the
question. However, there were a significant number of candidates who (largely by selective lifting) included
several points on the same line thereby self-penalising — only one mark is awarded for each line regardless
of the number of points it contains. Sometimes candidates included more than 10 marks worth of relevant
points, but by putting more than one point on each line gained fewer than 10 marks. Similarly, only the first
10 lines are marked, so candidates who added further lines and points were still only credited for points
included in the first 10 lines. It is essential on this question that the candidate reads the question clearly to
enough to ensure that they are picking out the appropriate material and equally that some attempt is made to
set out the relevant pints one on each of the 10 lines. This also contributes to avoidance of repeating points
in the summary that follows. Only a small number of candidates gained full marks, although many achieved
seven or above.
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(b) Summary

Now use your notes to write a summary of what Passage B tells you about the life of Mary
Kingsley and her achievements.

You must use continuous writing (not note form) and use your own words as far as
possible.

Your summary should include all 10 of your points in Question 3(a) and must be 100 to 150
words.

Up to 5 marks are available for the quality of your writing. [5 marks]

On the whole, although some students were able to achieve Band 1 for clear, concise and fluent summaries
the majority of candidates’ responses were Band 2 (points were ‘mostly focused’ and made ‘clearly’) or Band
3 (‘some areas of conciseness’). The least successful responses, of which there were only a few, were
marred by personal comments and unselective ‘lifting’. The most successful responses showed careful
planning and organisation of material with some synthesis of points. Middle range responses tended to be
list-like with a series of loosely connected statements about the unicorn’s behaviour and appearance.

Concluding comments
Most candidates completed the paper in some detail and the responses to Question 2 in particular were of a

generally good standard. It is clear that the vast majority of candidates had been well prepared for these
questions and were confident in their approach and, overall, this was an accessible and engaging paper.
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FIRST LANGUAGE ENGLISH
(ORAL ENDORSEMENT)

Paper 0500/21
Reading Passages (Extended)

Key messages

Candidates did well when they:

used examination time efficiently to address all parts of the three questions equally carefully

read the instructions for each task closely, paying attention to key words and guidance

considered the evidence of the skills and understanding they needed to demonstrate in each response
planned and organised their ideas before beginning their answer

selected only the material appropriate for the response to the question

avoided repetition

used a range of their own words carefully, appropriately and precisely

edited their response to amend any careless slips, incomplete or unclear ideas

adapted their writing style to suit each task, taking account of form, audience and purpose

revisited passages to clarify details, refine understanding and identify implicit meanings

General comments

Candidates’ responses largely demonstrated familiarity with the general demands of each task and indicated
at least some understanding of the need to adapt and use relevant material from the passage in order to
answer the question. Most had taken on board guidance regarding word limits and were able to attempt all
parts of all three questions. Where responses to individual tasks appeared rushed or unfinished, candidates
had sometimes spent valuable time unwisely by counting the number of words on each line of their response
and/or appeared to have answered questions out of order. The most successful answers often showed
evidence of having been planned beforehand to target the specific demands of the question, as well as
having been carefully checked and edited. Candidates appeared to find both passages equally accessible,
with stronger responses avoiding the copying and/or recycling of the language of the text that featured at
times in some less successful answers.

In Question 1, successful responses included a good range of relevant ideas over all three bullets,
supported by appropriate detail with development well-related to the text. They were able to consider and
reflect on the evidence in the passage offered through the eyes of the narrator and reinterpret the
information and ideas in a new form for a given audience and purpose. The strongest responses were able
to adopt and maintain the perspective of Andrew’s father in his professional capacity to offer a convincing
and detailed report reflecting on his son’s experience. Some mid-range answers missed opportunities to
develop and interpret the material — the task invited them to ‘comment on’, not simply replay events as
described in the text. The least successful answers demonstrated limited understanding of the text and/or
task.

For Question 2, responses need to offer detailed comments in relation to appropriate choices selected from
both paragraphs. Candidates should explore and explain the precise meaning, effects, connotations and
associations of their identified choices, demonstrating an understanding of the writer’s purpose. In most
responses, there were a sufficient number of appropriate choices selected from the relevant paragraphs to
allow for a range of comment and many contained accurate explanations of meanings in context and/or weak
effect. In order to target higher marks, many responses needed to go further in considering and explaining
the specifics of the examples they had chosen — developing their explanations to go beyond general or basic
comment. Weaker responses offered little comment and/or tried to explain the selected choice in the same
language as the language choice. Others repeated very similar explanations for very different choices and
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limited evidence of their understanding as a result. Candidates are reminded that the guidance for the task
suggests they focus on four choices in each paragraph (a total of eight choices in all). Where answers
elected to discuss fewer than eight choices, or offered explanations of choices taken from one paragraph
only, evidence of understanding was necessarily limited.

In Question 3, many candidates were able to demonstrate the skills and understanding required in a
selective summary task and did more than offer a simple paraphrase or précis of the original text. In part (a)
short notes identifying each separate idea precisely are required, rather than the whole sentences and/or
imprecise selections from the passage apparent on occasion in less focused responses. Many candidates
managed to achieve a good range of the marks available through identifying a good number of points, then
reorganising and expressing these clearly, concisely and fluently in their own words. Whilst candidates do
not need to use their own words to be credited in part (a), those who chose to do so were often better able to
avoid the repetition and/or incomplete ideas which limited other less secure answers in both parts of the
question. In part (b) own words must be used where practical and ideas need to be re-organised to address
the focus of the question. A number of responses missed opportunities to target higher bands by relying on
lifted phrases from the passage and/or including comment or significant repetition. Candidates should use
their own words as far as possible in this summary task, and remember the need for overview of a good
range of ideas as well as the need for concision.

Though Paper 2 is primarily a test of Reading, 20 per cent of the available marks are for Writing, split evenly
between Questions 1 and 3. It is important that candidates consider the quality of their writing, employing a
range of precise vocabulary, appropriately used, and planning/checking their responses efficiently to avoid
unforced errors which affect the communication of their ideas or result in awkwardness of expression.
Candidates should be aware that undeveloped language or inconsistency of style will limit their achievement,
as will over-reliance on the language of the passages. Candidates are advised to leave sufficient time to
check and edit their responses. The best responses were able to adapt their style of writing to suit the task in
hand, taking account of audience, purpose and form.

Comments on specific questions

Question 1

Imagine you are Dad from Passage A. The owner of the company wants to introduce holiday work
experience for more young people. You have been asked to present a report to the owner of the
company following your son’s experience.

Write the report.

In your report you should comment on:
the challenges faced by Andrew and what you hoped he would gain from his six weeks at the
factory
how different staff members treated Andrew
what you have learned about the thoughts and feelings of the people who work at the company.

Base your report on what you have read in Passage A, but be careful to use your own words.
Address each of the three bullet points.

Begin your report, ‘Summer work experience for young people ...’
Write about 250 to 350 words.

Up to 15 marks are available for the content of your answer, and up to 5 marks for the quality of your
writing.

The task invited candidates to demonstrate their skills and understanding through using and modifying ideas
from Andrew’s narrative account; to present them within a convincing and appropriate report from his father
to the owner of the company where he worked. The question encouraged candidates to show that they could
do more than just repeat or retell events from the text, thinking their way into the role of Andrew’s father to
demonstrate understanding of both explicit and implicit ideas and evaluate the experience for both sides. A
few had failed to recognise key details in the text — for example that Dad worked at the company and/or that
Andrew was in a privileged position — and offered more limited responses as a result. Some lost sight of the
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task as primarily an assessment of their reading skills and drifted away from the text to offer their personal
views and recollections of work experience, or speculate at length on what might have happened outside of
events covered in the passage.

A number of candidates wrote overlong introductory paragraphs (occasionally pages) about the virtues of
work experience in general, which may have helped them establish the voice of the father, but rarely tapped
into the specifics of the passage. Where responses were over reliant on the language of the original and/or
had not considered the audience and purpose for their report, evidence of understanding was also less
convincing. Good responses were able to reflect on events, offering considered judgement and balanced
comment, taking into account that this report was intended for the owner of the company who had initially
only agreed to the work placement as a favour to Andrew’s father and was now considering introducing it for
more young people. Detailed reasoning with supporting evidence drawn from the text were features of
successful answers.

A few of the weaker answers wrote responses in forms other than that specified in the question — for
example as a letter to the owner of the company, or a teacher’s work experience report on Andrew, Andrew’s
diary or an article for teenagers interested in completing work experience. Whilst it was still possible to
indicate some general grasp of the text via such responses, opportunities to demonstrate secure
understanding of both explicit and implicit ideas were likely to be more limited. Responses which made little
use of the passage or offered only very general comments in relation to work experience and/or teenagers
demonstrated little understanding of the text or task. For example, circular explanations such as ‘I hoped that
work experience would offer Andrew experience of work’ were redundant unless the candidate went on to
consider the nature of details of that experience in the light of the passage.

Where responses — sometimes written as letters — adopted an outraged tone and blamed the owner for poor
Andrew’s ‘suffering’ at the hands of unreasonably strict management and/or ranted that the owner was
‘responsible for [his] unwelcoming staff and needed to make them behave better’ evidence of understanding
of both task and text was diluted. More successful responses often recognised that his father held a position
of some authority — picking up on clues in the text such as Andrew’s preferential treatment and/or Dad not
needing to clock in or wear overalls. They mitigated any implied criticism, suggesting potential concerns as
‘areas we might need to think about ... * and shared some responsibility in any negative observation —
suggesting for example how the system for lateness penalties for factory floor workers might be usefully
reviewed and/or be presented more positively. Some judged that Andrew might not have wished to lose his
advantage or alienate himself further by reporting details of the lateness penalty avoidance scheme to his
father at the time, explaining that this had only come to light later once he had finished.

The question offered candidates an invitation to show how well they could read between the lines to pick up
on implications as well as respond to the more obvious, explicit ideas. Many candidates took full advantage
of this and produced sophisticated, convincing responses showing that they had made careful decisions
based on the evidence in the text. In relation to bullet point one, most were able to refer to issues connected
to punctuality or having to wake up early in the holidays. Mid-range answers often included reference to the
need to be sufficiently organised — citing the example of the forgotten lunch — and the vast majority referred
to the task of fetching coffee allocated to Andrew during his time in the coil winding department. Better
answers commented on those explicit points, integrating details of them into the overall explanation of the
challenges faced. They developed points further from the father’s perspective, for example by suggesting the
value of an active work experience for Andrew relative to spending his holiday watching sport on television
and recognising the value of Andrew needing to start from the bottom with menial tasks such as coffee
fetching and work his way up. A number of responses might have benefitted from revisiting the passage to
identify the more subtle details and hints in Andrew’s account of his experiences with a view to expanding
the range of ideas they could include. For example, strong responses had often recognised the clue in
‘fetching’ that Andrew was less than impressed with the lightest blue overalls he had to wear, with the best
responses often making the connection that the shade of blue for overalls indicated very visibly his
inexperience. Most answers noted that Andrew would be working with different people and/or different
departments and many were able to judge that it could be difficult to fit in. Some noted but did not always
fully exploit Andrew’s favoured position with relatively few suggesting that it could be a challenge for him , for
example by having to learn to consider the impression he and/or his presence there might be creating.
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The second bullet was addressed well by those candidates who teased out the different treatment received
from identifiable groups and individual staff members. In the weakest answers, ideas for this bullet were
sometimes limited to the very general idea that ‘different staff members treated Andrew differently’. Some
mid-range answers only hinted at different groups’ reactions through the detail they touched on from the text.
Responses at most levels recognised the dismissive attitude of the apprentices and usually noted the relative
similarity in their age to Andrew’s with many taking the opportunity to suggest that their attitude might in part
be due to the perceived threat from Andrew’s presence. Most mentioned the canteen staff’s reaction
suggesting that it showed they were amused in any one of a number of possible ways by Andrew’s comment
(including amusement at his father’'s embarrassment). A number suggested it indicated that the staff had not
understood his attempts at ‘wit’ and were mocking his naivety. Responses citing Andrew as having made a
genuine request for salad which had been unfairly denied were not evidencing close reading. The ‘brown
foodstuffs’ described as on offer would not suggest that such healthy options as salad existed and ‘Wittily, |
requested salad’ shows Andrew is well aware of that.

Typically, opportunities to offer a full range of ideas in relation to bullet two were missed where answers
offered more general remarks about the staff as a whole rather than picking up on the instruction to comment
on how different staff members treated Andrew. Most did distinguish successfully between the reactions of
the apprentices, the clerk who dealt with pay packets and canteen staff, though missed opportunities to
broaden the range of ideas by passing over other characters. The passage also included reference to
interaction with a junior clerk, a supervisor and an older worker, offering opportunity to comment for example
on the surly nature of the supervisor (surprising to one convincing version of Dad who had not seen this side
before as his own interactions with staff on the factory floor had been far more positive).

Better answers were careful to revisit the passage to check their understanding of details and ideas they
planned to use. Candidates who had read closely to the end of the passage understood that shifting baked
beans was a task allocated by Andrew’s father , not a task invented for him by the junior clerk, and were then
able to offer more convincing interpretations of Dad’s character and attitudes in the light of this information.
Those who confused the junior clerk and clerk in charge of pay missed opportunities to recognise both the
hierarchy in the company — real and assumed — and the divide between factory workers and office staff —
ideas leading usefully to bullet three points. Answers suggesting that the apprentices were unhappy because
their children had been denied work experience or that the clerk with ‘absolute power’ was the owner of the
factory who had unfairly berated Andrew for losing his card indicated that key details had been misread and
offered less convincing evidence of skills and understanding as a result.

Where responses kept in mind the purpose for the task and imagined themselves into the situation of
presenting a report to the owner of the company, they were best able to produce relevant and detailed ideas
in relation to bullet three, often relating them convincingly to the relative probability of success of the
introduction of an extended work experience programme. Some well-planned and carefully constructed
responses were able to begin their answer with this third bullet, offering an initial overview of what had been
learned through Andrew’s experience and an assessment of how the company might profit from such
insights in future. Most answers were able to include reference to discontent in the workforce, supporting the
point through the detail of planned strike action, though fewer went on to develop the idea by considering the
root of the discontent. Better answers made full use of their understanding of the unpleasant conditions in
the canteen to note that this was not likely to be helping workers’ morale and picked up on details suggesting
the narrow and unappealing range of food on offer as well as the cramped conditions as needing to be
improved. The unappealing coffee and/or tedious job of fetching it from the machine was mentioned by some
candidates as an example of the poor provision for workers and hierarchical nature of factory. Along with the
attitude of the pay clerk this was often considered as indicative of issues needing attention within the wider
context of the business. Recognising that Dad was skilled in navigating canteen, office corridors and the
factory floor, sensitive to workers’ views as well as in favour with the owner, some responses carefully
developed his report to include his own observations (rooted in the text) suggesting that the ethos of the
place needed to improve to indicate to workers they were valued. Most common were suggestions to extend
the canteen and improve the range of foods on offer — Dad had clearly been in the canteen previously and
chose to bring sandwiches each day instead. Others included allowing flexibility to start times to take account
of workers’ family commitments — Dad had ‘muttered almost inaudibly’ that he did not need a clocking in
card, knowing that this would not go down well and was aware that others had children too.
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Most candidates understood the need to write using a formal register and many were successful in
employing this tone throughout. Stronger responses recognised the need to retune Andrew’s voice when
writing from his father’s perspective for a formal purpose, with the best maintaining a measured tone for their
report. They understood that Dad would be unlikely to use terms like ‘grunts’ or “The One with Absolute
Power’ without making it a feature of the report itself, for example by identifying the attitudes behind that use
of language and what it revealed about the hierarchical nature of the company. A number of candidates
chose to include subheadings within their report and where these were used carefully to highlight key points
they often worked well. A few assumed that the report would be presented orally and offered the words of a
speech to do that — where the focus on audience and purpose was clear, this approach was often
appropriate.

Advice to candidates on Question 1:

remember that the task is an invitation to show how well you have read and understood the ideas in the
passage

read the passage carefully, more than once, thinking about how you are going to use key ideas to
answer the question before you begin writing your answer

look for details, hints and clues in the text to help you to work out any implied meanings or suggestions
give equal attention to each of the three bullet points in the question

plan a route through your answer to ensure that ideas are sequenced logically

make sure that the ideas you include can be traced back to details and suggestions in the passage
answer using your own words — do not copy phrases or sentences from the passage

take account of the form and perspective required for your response

consider the audience and purpose for your response

leave sufficient time to edit and correct any errors in your writing which might affect meaning.

Question 2

Re-read the descriptions of:

(a) Andrew’s first experience of the canteen in paragraph 5, beginning ‘At the canteen ...’
(b) the visit to the Accounts Department in paragraph 7, beginning ‘After only 20 minutes ...’

Select four powerful words or phrases from each paragraph. Your choices should include imagery.
Explain how each word or phrase is used effectively in the context.

Write about 200 to 300 words.
Up to 10 marks are available for the content of your answer.

Responses to Question 2 should take the form of continuous prose, offering opportunity for candidates to
explore their choices fully in the context of the passage. Having selected relevant examples to discuss, the
focus needs to be on the quality of the analysis. Some of the weaker responses offered only slight comment
in both halves, whilst others offered meaning and/or basic effect in one part and very thin, or no, comment in
the other. Some made very general remarks such as suggesting that choices ‘were from the same lexical
field’ without examining them further. Many responses would have benefitted from more careful
consideration of how the language was working to move beyond explicit meaning and/or general comments
on effect.

Where answers considered both the implications and associations of individual words, they were often able
to explore and explain the image in hand. For example those who did more than simply note that navigating
was ‘another word connected to the sea’ were able to demonstrate understanding of how the language was
working by recognising that it implied Dad’s knowledge, experience and expertise, as well as demonstrating
his ability to find them a safe and quick route through the crowd in the canteen to the serving area. The best
answers also considered how it separated Dad from the ‘sea’ of workers, indicating he held a more senior
position, reminiscent of the captain of a ship. In less successful responses, there was a tendency to run
some choices together: ‘Nodding dumbly, | trailed blindly after him through a maze of corridors’ which led to
general/vague explanations. Additionally, in some of the weaker scripts the occasional word was highlighted,
for example ‘maze’ or ‘sardines’, without analysing the image as a whole.
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In stronger answers images were explored at some length — for example, extending explanations of the
popular selection of ‘an overall sea of blue’ to take account of the motion and potential force of the crowd of
workers as well as consider the wordplay of ‘overall’. The image of the workers ‘packed in like sardines’ was
a similarly popular choice, with a number of candidates suggesting a connection between the industrial
process of canning and the nature of the work/treatment of workers in the factory. Others considered the
image as relating to a shoal of the small fish and were equally able to suggest that these workers were
presented as expendable and insignificant. Most candidates recognised that the food on offer in the canteen
was not being presented as either appealing or healthy, commenting on the use of the word ‘brown’, with
better answers often responding to the indeterminate nature of both ‘foodstuffs’ and/or ‘something’. Stronger
responses in part (a) went on to unpick the connotations of ‘slopped’, going further than the suggestion that it
showed a lack of care or interest , for example by highlighting unpleasant connotations and associations
linked to waste liquids, prisoners and animals. A number of answers missed opportunities to capitalise on
their general understanding of the effect of the image though misreading/careless copying of the word ‘duly’
as ‘dully’.

In part (b) some mid-range answers offered less convincing evidence of understanding by repeating very
similar explanations for more than one choice. The suggestion that the clerk considered herself / was
considered as some kind of deity was potentially a useful explanation and better answers teased out the
humour and differences in the examples of ‘religious’ language they noted, for example the potentially
sinister threat of the title “The One with Absolute Power’ noting the use of capitals as significant in
emphasising this and the connotations of royalty in ‘granted an audience’. Many offered explanations of
Andrew’s attitude as mocking or sarcastic and were able to interpret the ‘maze of corridors’ as a deliberately
confusing device to disorientate anyone trying to visit, with a good number of responses referencing nasty
surprises such as a minotaur at the centre. Suggestions that the maze indicated anxiety on Andrew’s part as
he did not know how his work experience was going to go and/or a fear of being lost in a large factory had
failed to consider the description in the context of the passage — the corridors were restricted to the area
around the clerk’s office and Andrew was being led by his father. There was no suggestion that he was in
any genuine danger of becoming lost or that he was taking this visit seriously.

Choices in part (b) that were most commonly well explained included the ‘warning of perilous doom awaiting
mortals who failed’, with most candidates splitting the longer quotation into smaller sections and others
dealing with the image as a whole. Many also dealt convincingly with ‘trailed blindly’ and ‘chiding me’, though
others had clearly selected ‘chiding’ without having a secure understanding of its meaning and or intended
effect.

The most successful responses to Question 2 showed specific focus at word level and were engaged and
assured in their handling of their appropriate choices. They tackled images with imagination and answered
both parts of the question equally well. The best responses considered precise meaning and effects
throughout the response, without repeating generalised effects. Weak responses offered generic comments
such as suggesting that ‘blue symbolises sadness’ in the workers and/or empty assertions such as ‘this gives
us a better picture of the workers in the canteen’. The weakest responses often struggled to find suitable
vocabulary to communicate subtleties of meaning and relied on repeating words of the original in their
explanations, limiting evidence of understanding as a result.

Advice to candidates on Question 2:

re-read the whole paragraph before making selections; ensure that the choices you select for comment
are relevant to the question and you have some ideas about the ways in which they are being used

do not write out whole sentences or offer only one word if it is part of a descriptive phrase

remember to put quotation marks around your choices — it makes it easier for you to focus on the exact
wording

avoid presenting your choices as a list or group of choices; treat each choice separately to avoid
generalised comments

avoid general comments such as ‘it helps you to imagine his experience’, or ‘this creates a picture in the
reader’s mind’ which will not gain any marks

avoid repeating the wording of the text in your explanation

aim to give a meaning, in context, for each of your choices, even if you are unsure of effects

try to include and explain images from each paragraph

check back through your explanations asking yourself ‘How?’ and ‘In what way... ? ’ to make sure that
you have explained your ideas fully.
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Question 3
What did the miners find frightening or distressing about conditions working in the mine?

To answer the summary task successfully, candidates must first identify fifteen points from Passage B which
are relevant to the specific focus of the question and list them, one per numbered line, in note form on the
grid in part (a). Those ideas then need to be reorganised and adapted to provide a clear, concise response
to the question in the candidate’s own words in part (b). Candidates are reminded that they are only credited
with a maximum of one point per line in part (a) and that any points added after line fifteen are not credited
unless replacing an answer crossed out earlier on. On the whole, candidates showed awareness that in a
question testing their ability to ‘select for specific purposes’ they should not include long sections of copied
text and/or groups of potential ideas on each line of the grid, but rather look to identify and select individual
distinct points.

In the best answers, candidates had evidently planned to avoid repetition and organised their ideas sensibly.
Most understood that own words needed to be used where it was practical and appropriate to do so —
recasting, reorganising and representing ideas helpfully for the benefit of the reader. It is not necessary to
change every word — the idea needs to be clear to the reader and there may not be a suitable replacement
for the word in the text.

On occasion, spelling errors clouded meaning. Candidates are advised to check back carefully to ensure that
their understanding has been communicated clearly, for example to avoid such errors as suggesting that one
fear faced was of ‘Great builders above held by nothing’. There are no marks to be scored for writing in 3(a),
however, checking responses for accuracy in spelling and grammar is essential if candidates are to avoid the
potential danger of negating points through careless error.

Question 3(b) responses that did well had used their points from 3(a) carefully, organising them purposefully
into a concise, fluent prose response rather than relying on repeating points in the order or language of the
passage. Successful answers organised their ideas in a number of ways, for example by first dealing with the
cage then the pit, or by assigning points to physical and then mental issues. Good answers recognised that
there were several examples of technical problems connected to machinery and combined these into one
umbrella point, avoiding the repetition of less focused responses that tracked through the passage and
offered several repeated points as a result. Some missed the detail that the physical discomforts such as
carelessly buckled kneepads were more of a helpful distraction than a cause of distress or fear and others
added details from their own knowledge or commented on conditions in mines. The most successful
summaries avoided long introductory statements, redundant material and unnecessarily lengthy explanation.
They demonstrated focus on both text and task by clearly communicating understanding of a wide range of
relevant points. Candidates who had edited and refined points in 3(a) with their audience in mind were best
able to offer efficient and well-focused summary responses in 3(b).

Advice to candidates on Question 3:

re-read the passage after reading the question, in order to identify potential content points

reflect on the ideas you have highlighted to establish and select 15 complete and distinct points
list your points — one complete idea per numbered line in 3(a)

do not include illustrative examples of the same point or add detail

plan your response in 3(b) to organise content helpfully for your reader

write informatively and accurately, avoiding errors which affect meaning

you can choose to use your own words in 3(a) and must use your own words in 3(b)

avoid repetition of points

check that you understand the point you are trying to communicate

when checking and editing your answers to Question 3, consider whether each point you are making
could be easily and precisely understood by someone who has not read the passage

do not add further numbered points in 3(a) in addition to the 15 required

leave sufficient time to check back through your 3(b) answer — for example, to correct errors which
affect meaning
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FIRST LANGUAGE ENGLISH
(ORAL ENDORSEMENT)

Paper 0500/22
Reading Passages (Extended)

Key messages

Candidates did well when they:

used examination time efficiently to address all parts of the three questions equally carefully

read the instructions for each task closely, paying attention to key words and guidance

considered the evidence of the skills and understanding they needed to demonstrate in each response
planned and organised their ideas before beginning their answer

selected only the material appropriate for the response to the question

avoided repetition of the same idea

used a range of their own words carefully, appropriately and precisely

edited their response to amend any careless slips, incomplete or unclear ideas

adapted their writing style to suit each task, taking account of form, audience and purpose

revisited passages to clarify details, refine understanding and identify implicit meanings.

General comments

Candidates’ responses to this paper generally indicated a familiarity with the demands of each task and the
need to select and use relevant material from the reading passages to answer each question. Most
candidates attempted all parts of the three questions and most answers were an appropriate length.

In Question 1 there were some engaging newspaper articles written in a convincing style. The best answers
were evenly focused on all of the three bullet points and contained a range of relevant ideas, modified and
developed effectively. Less effective responses did not extend ideas or modify the material. They were
written in the narrative style of Passage A and relied heavily on the original wording.

For Question 2 most candidates selected a sufficient number of relevant examples for both parts of the
question to allow for extended discussion though did not always capitalise on their selection by developing
their ideas in detail. Not all answers contained precise choices and some explanations were general and not
focused on key words. Good responses contained an analysis of key words and explained meanings, effects
and images with precision and clarity.

For Question 3(a) most responses were able to secure marks in the mid-range or better. Stronger
responses were focused on the question and selected relevant points regarding the attractions of fly fishing.
For part (b) less effective responses relied on the wording Passage B and did not modify the material. Better
responses were focused, persuasive and informative.

Though Paper 2 is primarily a test of Reading, 20% of the available marks are awarded for Writing, shared
equally between Questions 1 and 3b. It is important that candidates consider the quality of their writing and
plan and edit their responses to avoid inconsistencies of style, imprecise meanings and awkward expression.
Whilst writing is not specifically assessed for accuracy in this paper, unclear or limited style will limit
achievement, as will over-reliance on the language of the passage. Candidates are advised to leave
sufficient time to check and edit their responses.
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Comments on specific questions

Question 1

You are a national news reporter. You have investigated events leading up to the rescue of the two
men and have interviewed them to discover their views on what happened.

Write your newspaper report of the incident.

In your newspaper report you should comment on:

* details of the trip, where the men were going, what they were hoping to do and why

i how well-informed, prepared and equipped they were to undertake the trip

* the difficulties they faced, the circumstances of their rescue and their state of body and mind.

Base your newspaper report on what you have read in Passage A, but be careful to use your own
words. Address each of the three bullet points.

Begin the newspaper report: ‘Earlier today, two men had to be airlifted to safety ...’
Write about 250 to 350 words.

Up to 15 marks are available for the content of your answer, and up to 5 marks for the quality of your
writing.

Candidates were required to modify the narrator’s account of the fishing trip and write a newspaper article
detailing the events of their journey and subsequent rescue. The majority of responses were written in an
appropriate voice and offered ideas relevant to each of the three bullet points. There were some engaging
and interesting articles written in an effective journalistic style and containing some convincing quotation from
‘interviews’ with various characters.

Much of the information required for the first part of the task could be found in the introductory paragraph of
the passage. In less successful responses the details were either copied or paraphrased without any
comment or development. Better responses extended the ideas to convey some sense of anticipation and
excitement felt by the friends before embarking on their trip. Some commented that the trip would be a
reunion for them, a chance to catch up and discuss their past, but fewer considered that it might also be an
opportunity to escape their family responsibilities and work. There were opportunities to suggest that the men
wanted an outdoor adventure, to feel young again and/or to create new memories. The fact that they had not
been to the White Cap River area before, or fished for a long time, suggested that the adventure would not
end well. Better responses considered the men’s naivety and their unrealistic expectations of adventure and
recapturing their youth.

The second part of the task was often the most detailed but the least developed. Most candidates
understood that the men were poorly prepared and under-equipped but some thought the opposite; that they
had packed ‘strategically’, had ‘state-of the-art equipment’ and ‘ample space’ in the boot of the car for all the
necessary gear. This misunderstanding led to some contradictory statements later in the report. Most
responses included reference to the car and the faded atlas though not all commented that a sports car was
not suitable for the journey or that the atlas was probably outdated and not sufficiently detailed. It was not
always made clear that the men were ill infformed about the terrain of the area or the usual weather for the
time of year. The conversation with the clerk in the fishing tackle shop was an opportunity to comment on the
friends’ lack of knowledge. Less good responses used this exchange in a mechanical way, stating times and
distances. Better responses often reported the clerk’s views in an interview, with comments about his
surprise at seeing visitors at that time of year, their confusion about the length of the route and his concern
that they did not have a four wheel drive vehicle. Some reported that he was so concerned about their safety
that he later raised the alarm when the men did not return later that day, developing the suggestion in the
text of his doubts connected to whether they would ‘make it’. Most reports included Royer’s behaviour while
driving and his phobia of heights. Less effective responses contained copied phrases and referred to his
fidgeting and yipping without commenting on his lack of fitness or experience of driving in such dangerous
conditions.

The final part of the news article often contained a good amount of information about the canyon and the
roads leading to it. Weaker responses relied on the original wording and contained copied phrases, for
example, ‘clinging to the sides of the mountain’ and ‘ribbon of cement-hard dirt’. There was also some
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confusion about when the men were travelling upwards or downwards and in more mechanical responses
there was some repetition about the steepness of the roads and Royer’s discomfort and behaviour. Most
responses commented on the men’s physical and mental state when they were rescued and credible
suppositions were made about their suffering from hypothermia, fatigue and shock.

Some newspaper articles ended with the men’s rescue the following morning without taking the opportunity
to comment on the full circumstances that could have led to it. The final paragraph of the passage suggests
that the men were not going to give up and accept their failure. There were opportunities to make inferences,
using information from the passage, about the events after they inflated their second hand dinghy. The
foaming river, greying clouds and absence of other anglers suggest that conditions were not ideal for fishing,
especially for people with no recent experience. Some accounts of possible events were not well rooted in
the passage and strayed into creative writing. The possibility that the dinghy was punctured or capsized and
that the men were found clinging to rocks and at risk of drowning were credible outcomes and were
rewarded. It was also likely given the route down to the river that they were winched up by helicopter, made
more difficult by Royer’s fear of heights, and that their families had alerted the authorities when the men did
not return home after what was intended to be a day trip. The best responses selected relevant ideas and
details from the passage and developed them effectively.

Some responses were in narrative form, with a re-telling of events that was very close to the wording of the
passage, and the bullet points were addressed in the order of the question. Stronger accounts included
some details of the rescue at the beginning of the article which resulted in a more appropriate style of
reporting and a more dramatic piece of writing. They also included well-crafted interviews with the men, eye
witnesses, the clerk, and statements from the rescue services. They displayed a strong sense of audience
and purpose. The best responses were written in a convincing journalistic style using a range of appropriate
vocabulary. Less successful responses relied heavily on the wording and structure of the passage.

Advice to candidates on Question 1:

remember that the task is an invitation to show how well you have read and understood the ideas in the
passage

read the passage carefully, more than once, thinking about how you are going to use key ideas to
answer the question before you begin writing your answer

look for details, hints and clues in the text to help you to work out any implied meanings or suggestions
give equal attention to each of the three bullet points in the question

make sure that the ideas you include can be traced back to details and suggestions in the passage
answer using your own words — do not copy phrases or sentences from the passage

adapt your writing style to suit the form and perspective required for your response

plan the route through your answer before you write it — do not simply follow the order of the passage
leave sufficient time to edit and correct any errors in your writing which might affect meaning.

Question 2

Re-read the descriptions of:

(a) preparing for fishing trips in paragraph 1, beginning ‘People spend hours ...’
(b) the canyon road in paragraph 12, beginning ‘The road had ...’

Select four powerful words or phrases from each paragraph. Your choices should include imagery.
Explain how each word or phrase selected is used effectively in the context.

Write about 200 to 300 words.

Up to 10 marks are available for the content of your answer.

Candidates were advised to select four appropriate examples for explanation for each part of the question
and most responses contained a sufficient number of choices to allow for a range of comment. Less good
responses only included one or two relevant examples in each part which did not allow candidates to display
a full understanding of the writer’s use of language. Good responses contained precise and relevant
examples with explanations focused on key words and phrases.
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In part (a) most candidates included the term ‘military manoeuvre’ and discussed its use in relation to the
careful planning undertaken by soldiers in the army when preparing for war. It was sometimes effectively
linked to the phrases, ‘gear piled strategically’, ‘eve of our campaign’ and the word ‘comrade’. Some
responses displayed an understanding that these were military terms that had been used to reinforce the
image of disciplined soldiers preparing for battle. In less effective responses the explanations were repeated,
often lacked precision and the word ‘military’ was over-used. An overview, or general effect, can demonstrate
an understanding of language use and can be credited where relevant but needs to be accompanied by an
analysis of individual words and images for the answer to target higher bands. Good responses were more
focused on all of the key words and included precise explanations, of ‘piled’, ‘strategically’ and ‘campaign’.
Few responses commented on the irony and humour of these descriptions or suggested that the writer was
gently ridiculing people who take preparations for fishing trips too seriously, though some had noted the
contrast between how others prepared carefully and how the narrator and his companion did not. There were
some clear explanations of the phrase ‘flashy state-of-the-art equipment’, and some commented on the
contrast to the term ‘bottom of the range’. The meanings of ‘unearthed a faded atlas’ were often explained
with clarity. Some contained the phrases, ‘a little rounder’ and ‘innocently imagining’ which do not refer to the
preparations and were not credited as appropriate choices.

In many cases part (b) was stronger and often contained more appropriate choices and clearer explanations
of the descriptions of the terrain, with some commenting on the contrast between the dangers of the road
and the impressive views. The meanings of ‘wormed’ and ‘slithering’ were often explained in similar terms,
with comments about the bending and winding nature of the road. Better answers referred to the movements
of a snake and the association with danger. Few responses contained clear explanations of ‘cement-hard
dirt’, often repeating the original words, and the explanations for ‘rutted and rough’, often repeated the words
‘rough on the tyres’ from the passage. The phrase ‘confronted by the magnificent pit’ was often only partially
explained in less effective responses, whilst good answers considered the suggestions of the word
‘confronted’, as involving a challenge or something that had to be faced, as well as the meanings of
‘magnificent’ and ‘pit’. They then explained the effect as something so impressive in its depth and size that it
represented a threat as the men might fall into it and be trapped. Similarly, when referring to the description
of the river, some responses only focused on the meaning of ‘glittering’ without discussing the image
created. Good responses suggested that only ‘tiniest traces’ could be seen because the river was so far
down that it looked small, and ‘quicksilver’ suggests a fluid moving quickly or something very precious.
Candidates are advised that after offering meanings of words they should then consider the intended effects
and the images created. The best responses selected precise examples of relevant and interesting phrases
and attempted to explain all of the chosen words. They also gave equal focus to both parts of the question.

Advice to candidates on Question 2:

re-read the whole paragraph before making selections; ensure that the choices you select for comment
are relevant to the question and you have some ideas about how and why they are being used

do not write out whole sentences or offer only one word if it is part of a descriptive phrase

remember to put quotation marks around your choices — it makes it easier for you to focus on the exact
wording

avoid general comments such as ‘it helps you to imagine the view’, or ‘this creates a picture in the
reader’s mind’ which will not gain any marks

avoid repeating the wording of the text in your explanation

aim to give a meaning, in context, for each of your choices, even if you are unsure of effects

try to find something different to add to what you say about each choice you select rather than repeating
similar explanations

check back through your explanations asking yourself ‘How?’ and ‘In what way...? ’ to make sure that
you have explained your ideas fully.
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Question 3

According to Passage B, why do people participate in fly fishing?

Write your answer using short notes. Write one point per line.

You do not need to use your own words.

Up to 15 marks are available for the content of your answer.

To answer part (a) successfully, candidates needed to identify fifteen points from Passage B that were
relevant to the question, and to list them, one numbered point per line. Candidates can only be credited with
a maximum of one point each line and any points added after line 15 cannot be considered unless they
replace an answer crossed out earlier. Most responses were focused and did not go beyond 15 lines,
although some included more than one point on the same line and there was some repetition of information.
Most candidates identified a range of relevant points though fewer scored more than 12 marks — often the
result of repetition of ideas and/or insecure selection.

In part (b) some answers relied on copied phrases from the passage that were not always appropriate to the
question and diluted evidence of understanding. Good responses were focused on why people participate in
fly fishing and contained relevant and precise information about its attractions and rewards. In most cases
the personal experiences of the writer were modified and presented as reasons why others might participate
in the sport. Less successful responses contained comments from the passage, for example, references to
the chairman of the board, which would not necessarily be relevant or persuasive to other people. There
were also quite general comments about the relaxing, exciting and enjoyable nature of the sport that were
not supported by specific aspects of fly fishing such as the remote locations, waiting for the fish to start
feeding, and/or finally catching a fish. There was some reliance on lifted phrases that were also too general
to be rewarded, for example, ‘gratifications are subtle’. Some ideas that were similar in meaning were listed
separately though only one could be credited, for example, ‘gut hooked’ and ‘occupies one’s life’. Also, ‘takes
a lifetime to master’ and ‘love of learning to do it better’ were too similar to be rewarded with two separate
marks.

Most candidates were aware of the appropriate style and form for a summary and many part (b) responses
were both informative and persuasive. Most were an appropriate length although some contained overlong
introductions, personal views and commentary which resulted in less focused and concise summaries. Less
effective responses lapsed into a personal account of fly fishing which was often the result of using phrases
copied from the passage, for example, ‘I could see a heavy wake’ and ‘Suddenly | spotted golden flecks on
the surface’. The use of lifted phrases demonstrated an insecure understanding of the ideas in the passage
and a lack of focus. In some answers there were discrepancies between the points listed in part (a) and the
ideas presented in part (b), for example some summaries omitted points in part (b) that had been noted in
part (a) and/ or did not present them in part (b) with sufficient clarity for them to be understood. Selecting and
listing points in part (a) gives candidates the opportunity to consider their list, then reorganise points and
write them in their own words for the summary. Good responses grouped similar ideas together, which
resulted in more fluent and succinct writing, and were largely written using the candidates’ own words where
appropriate.

Advice to candidates on Question 3:

re-read the passage after reading the question, in order to identify potential content points

reflect on the ideas you have highlighted to establish and select 15 complete and distinct points
list your points — one complete idea per numbered line in part a

do not include illustrative examples of the same point or add detail

plan your response in 3(b) to organise content helpfully for your reader

write informatively and accurately, avoiding errors which affect meaning

you can choose to use your own words in 3(a) and must use your own words in 3(b)

avoid repetition of points

check that you understand the point you are trying to communicate

when checking and editing your answers to Question 3, consider whether each point you are making
could be easily and precisely understood by someone who has not read the passage

do not add further numbered points in 3(a) in addition to the 15 required as they will not be marked
leave sufficient time to check back through your 3(b) answer — for example, to correct errors which
affect meaning
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FIRST LANGUAGE ENGLISH
(ORAL ENDORSEMENT)

Paper 0500/23
Reading Passages (Extended)

Key messages

Candidates did well when they:

used examination time efficiently to address all parts of the three questions equally carefully

read the instructions for each task closely, paying attention to key words and guidance

considered the evidence of the skills and understanding they needed to demonstrate in each response
planned and organised their ideas before beginning their answer

selected only the material appropriate for the response to the question

avoided repetition of the same idea

used a range of their own words carefully, appropriately and precisely

edited their response to amend any careless slips, incomplete or unclear ideas

adapted their writing style to suit each task, taking account of form, audience and purpose

revisited passages to clarify details, refine understanding and identify implicit meanings.

General comments

Candidates’ responses to this paper indicated some familiarity with the general demands of each task and
the need to adapt and use relevant material from the passages to answer the questions. Most candidates
attempted all parts of the three questions and most responses were an appropriate length, however on
occasions answers were not sufficiently well focused on the detail of the task to gain higher marks.
Candidates found both passages equally accessible and most were able to finish the paper within the time
allowed.

Most Question 1 responses were generally focused on the question, though some did not attempt all parts
of the task. Good responses displayed a sound understanding of the ideas in Passage A by including a
range of relevant ideas that were often developed and supported by appropriate detail to describe Harris’s
visit and its effect on Safeena’s life and relationships, and how the situation might be resolved. Less effective
responses tended to describe the reasons why Harris came to be staying with the family, but not use the
information to develop points. Some of the least successful responses displayed little modification of the
material and/or lost sight of the task in hand. Candidates are reminded that lifting or copying from the text,
even of relatively short phrases, should be avoided.

Responses written from the wrong perspective were relatively rare, though a small number of candidates
paid insufficient attention to task instructions — for example writing the journal entry as Nawaz. Some mid-
range answers missed opportunities to develop and interpret the material, and often produced uneven
responses which included the addition of extraneous material, for example, involving an extended hospital
stay for Harris.

For Question 2 candidates needed to make specific, detailed comments about their choices from the two
paragraphs. To gain marks in the higher bands candidates need to demonstrate understanding of the writer’s
purpose and consider the effects, connotations and associations of the language used. Most responses
included a sufficient number of appropriate examples from the relevant paragraphs. Fewer answers included
the clear explanations of effects and images that are required for marks in the higher bands. Many contained
some accurate explanations of meanings and the identification of some linguistic devices, but effects were
only partially explained. Less successful responses tried to explain the selected language in the same words
as the language choice — for example, suggesting that ‘dangling and dancing’ means that he dangled and
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danced with the baby, or that ‘booby-trapped’ means that there were traps. Some candidates missed
opportunities to consider individual words within longer choices and demonstrate understanding at higher
levels, giving instead rather broad and vague comments such as ‘this shows that he wants to remain staying
with the family’ and/or simply labelling devices without exploration of how the example was working within
the context of the passage.

In Question 3 many candidates managed to achieve over half the marks available by finding a reasonable
number of points. Candidates do not need to use their own words in Question 3(a), though some did to good
effect. In Question 3(a) short notes, identifying each separate idea precisely, are required, rather than whole
sentences or imprecise selections from the passage. In Question 3(b) own words need to be used and
some responses missed opportunities to target higher bands by simply paraphrasing the original text.
Candidates should use their own words as far as possible in this summary task, otherwise it suggests that
they do not understand the wording of the original and limits the evidence of their own writing skills. It is not a
requirement that every word is altered — more technical terms or names for example are unlikely to have
suitably precise synonyms, and words such as ‘contagious’ and ‘genetics’ did not need to be replaced or
explained. Some candidates included unnecessary comment and additional information, which prejudiced
their ability to summarise the key aspects of the passage effectively.

Although Paper 2 is primarily a test of Reading, 20 per cent of the available marks are for Writing, split
evenly between Questions 1 and 3. It is important that candidates consider the quality of their writing —
planning and editing their responses to avoid inconsistencies of style, imprecise meaning and awkward
expression. Whilst writing is not specifically assessed for accuracy in this paper, candidates should be aware
that unclear or limited style will limit their achievement, as will over-reliance on the language of the passages.
Candidates are advised to leave sufficient time to check and edit their responses.

Comments on specific questions

Question 1

Imagine you are Safeena.

Write your journal entry for the day after the argument with Nawaz.

In your journal entry you should comment on:
how and why Harris came to be staying with you and how you felt about it initially
the effects Harris’s stay has had on your life and relationships

the different ways in which the situation might now be resolved for the benefit of everybody.

Base your journal entry on what you have read in Passage A, but be careful to use your own words.
Address each of the three bullet points.

Begin your journal entry, ‘Things surely cannot get much worse...".
Write about 250 to 350 words.

Up to 15 marks are available for the content of your answer, and up to 5 marks for the quality of your
writing.

The maijority of candidates read the question carefully and engaged with the task of writing Safeena’s journal
entry based on the events surrounding Harris’s stay and its impact on her family, adopting a relevant register
and revealing her emotions and frustrations. In many, the voice of Safeena was quite convincing, though
some overstated her reaction to Harris from the outset, asserting that she was opposed to him staying in
their apartment. Responses written in the wrong voice were relatively rare, though some misread the
question and wrote from Nawaz'’s perspective. A few candidates confused the characters of Harris and
Nawaz, and a small number misread the text and believed that Safeena was delighted with Harris’s actions.
A few misinterpreted the relationships between the characters, for example believing that Nawaz was jealous
of Harris. In relation to the third bullet of the question, some overlooked the possibility of letting Harris stay
but establishing rules, therefore missing opportunities to incorporate details from the passage as evidence of
their reading skills. A number of candidates also misread the ending of the passage, and accepted Harris’s
view that the overheard comments were about Nawaz, rather than himself. This resulted in inappropriate
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solutions being offered to the problems being faced such as putting Nawaz on a diet and encouraging
Nawaz to eat less in order to save money.

The best responses showed evidence of close reading, moving beyond surface meaning, with many taking
opportunities to work in detail from the text in an evaluative response. They adopted an apt tone for Safeena
and skated over irrelevant detail, homing in on specific effects that Harris’s stay had had on her life and
relationships and how these could be remedied. Where responses were less successful in targeting higher
bands, there was often the sense that candidates had not returned to the text to identify and plan content for
their answers in advance of writing. Some had attempted to write a more general journal entry, with limited
focus on the details of the passage. Others had undertaken to work back through the passage repeating and
replaying events using a narrative style and limiting their focus on the task.

In relation to the first bullet of the question, most candidates were able to identify how and why Harris came
to stay with Nawaz and Safeena, and selected details such as ‘Harris was lonely’, ‘his daughter refused to
visit him’ and ‘Nawaz invited him’. Some missed out that he had ‘stayed indoors for days after the incident’.
Candidates were mostly successful in being able to identify that Harris was ill, thought he was dying, and that
his attacks were caused by anxiety or depression, whereas others reading less carefully believed that Harris
had suffered a heart attack that required hospitalisation. Less secure responses often identified the events,
but were unable to use detailed information to develop points, or sustain them into other areas.

The second bullet provided many candidates with an opportunity to explain the effects of Harris’s stay with
regard to the increase in household duties; the increase in expenses and spoiling the children. Few
candidates developed ideas about Safeena’s friends wanting to get away and Harris undermining her
authority. The strain on Safeena’s relationship with Nawaz was also frequently identified, though Harris’s
influence on their neighbours was less well noted. A few less effective responses repeated the same ideas,
such as Harris’s spoiling of the children or the expense incurred. Some mid-range answers missed
opportunities to develop and interpret the material, replaying the passage, albeit in their own words, and
often producing uneven responses. A mechanical use of the text demonstrates at best a reasonable level of
understanding — those displaying a competent or thorough reading of the passage were able to go further,
adapting and modifying the material in the passage.

In relation to bullet three of the question, most candidates were able to offer one or two recommendations.
Stronger responses were able to respond thoughtfully to problems outlined previously to suggest plausible
and relevant resolutions to the situation. Less successful responses resorted to creative writing, with ideas
that were inappropriate in the context of the passage, such as recommending that Harris found himself a
wife, a job or adopted a pet. There were misconceptions in the degrees of affection being expressed for
Harris by Safeena which diluted evidence of close reading. These ranged from mild dissatisfaction to
tolerance and even to believing he was a superb addition to the household. Occasionally, at odds with the
text, Safeena was perceived as enjoying the company of Harris so much that she ended up preferring him to
her husband - with the suggestion of a possible love affair. Many candidates missed opportunities to
consider any positive feelings Safeena might have towards Harris in relation to the possibility of him
changing his attitude. Others suggested that Harris should simply be asked to leave, without considering the
role of Alia or reassessing the role of Harris within the family.

Good responses focused on all three bullet points and displayed the ability to select material relevant to each
part of the task. They contained a range of ideas that were developed and closely related to the passage,
and a good range of integrated d