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LITERATURE IN ENGLISH

Paper 9695/11
Drama and Poetry

Key messages

1 Candidates should have a sound basic knowledge and understanding of their chosen texts.

2 Candidates should plan their essays and reflect their decisions in their opening paragraphs.

General comments

There were responses seen at every level of the mark scheme to every text on the paper. The large majority
of candidates showed evidence of appropriate preparation, with at least a sound basic knowledge of their
two texts and some ability to select relevant material to address the given tasks. There were some rubric
errors in this session, with candidates either answering too many questions or answering two questions from
the same section. It is important that candidates understand the optionality on the paper if they are to
achieve the best mark possible. The quality of the expression was generally appropriate to the task, though
some candidates are at times disadvantaged by a lack of clarity in their writing.

There are two specific issues to be addressed in this session:

1 Inthis session, there were a number of answers seen to passage questions in both the drama and the
poetry sections where the candidates seemed to have little knowledge of the textual context or
understanding of its significance to the wider text. At this level of assessment, it is fundamental to a
successful answer that candidates will know their texts well and have some understanding of the basic
elements of the text in its genre. Some essays, for example, were unsure who Larry was or what was
Ann’s relationship to him when considering the passage in Question 1(b). In the poetry, some answers
on the Browning passage, 5(b), seemed very unsure of the situation the author was describing, through
the music, and there were similar uncertainties on just about every passage question. Inevitably without
the necessary knowledge and understanding as foundations on which to build an interpretation, the
essays were at best generalised and restricted and severely limited in their success.

2 Candidates should always spend some time in planning their response and deciding what material is
relevant to their interpretation before beginning to write their essay. This planning might lead neatly to
an opening paragraph in which the candidate addresses the key terms of the task and is able to set the
direction of their essay in a controlled and focused way. Without such moments of preplanning and
forethought, the opening of an essay can become too generalised and easily drift into contextual
speculation from which it is sometimes difficult to regain the appropriate focus on the given task.
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Comments on specific questions

Section A: Drama

Question 1

ARTHUR MILLER: All My Sons

(a)

(b)

Weaker answers retold Chris’s story, often showing detailed knowledge of the text, though some
were unable to select relevant material on which to focus. At this level, better answers had some
understanding of key moments when audience responses to Chris might develop. For example
‘Chris is human and not a caricature of a morally superior being, he is stubborn and short-
tempered,’ as one essay described him. More competent essays started with Miller's presentation,
exploring how Chris’s ‘complex series of insecurities is revealed’, through his dialogue, ‘as his
understanding of the real situation grows,” as one suggested. Many saw him as a ‘tragic hero,
whose hamartia is his naivety,” as another suggested. Textual knowledge at this level was
supported by understanding of Miller's concerns and the way the author uses Chris’s role to
develop them. Good answers developed such ideas by looking at dramatic methods closely, with
good focus and how an ‘audience response might be shaped,’ : Miller's use of language, the
increase and release of tension, dramatic action and ‘Miller’s ability to change the tone of a scene
with apparently simple things, such as George drinking the juice,” as one candidate remarked.
Where such answers were supported by appropriate context, often historical, and r reference to
and quotation from the text, the answers did very well.

This was the most popular question on the paper with over half of the entry choosing it. Weaker
answers very often did not know the dramatic context to this passage and were unsure of the
cause of the evident tensions between Ann and the Kellers at this point in the play. Better answers
at this level were able to discuss the nature of the relationships, with some candidates able to
outline ‘Ann’s strange situation of being a fiancée to two brothers at the same time, so far as Kate
is concerned,” as one stated. However some essays spent too long explaining the complexities of
the situation, with a consequent lack of focus on the detail of the passage. Others tried to interpret
the passage on a piecemeal basis, trying to explain what momentary events ‘might show’ often
leading to contradictory interpretations. For example for one candidate, ‘Ann is clearly like a
member of the family and Joe and Kate want to look after,” and a little later, ‘Kate obviously hates
Ann now for even being there.” More competent essays often outlined the textual context
relevantly, Chris’s absence and the significance of the letter, for example, as a framework for
explaining why Ann’s relationship with the Kellers was changing dramatically at this point in the
play. Other candidates explored and contrasted ‘the inner turmoil in each of the characters at this
point in the play,” as a way of structuring their responses, with many fully aware of ‘the minefield of
emotions that Ann is trying to pick her way through,” as one candidate put it. Good answers were
focused on Miller’s presentation throughout, often the contrasting dramatic language, ‘where Ann to
Kate is a “good girl” and then a liar,” as one essay suggested. Other answers noted the dramatic
action, as the characters ‘shifting attitudes and emotions are reflected in their movements on
stage.” Ann’s attempt to protect Joe from the truth about Larry was often well explored, with some
noting how ‘the larger than life joker at the start of the play is now a crushed, uncertain figure, as
the two women argue over his sons,’ as one essay put it. Where such arguments were supported
by appropriate reference to the passage and appropriate context, the answers did well.

Question 2

WILLIAM SHAKESPEARE: Much Ado About Nothing

(a)

This was the most popular (a) question on the paper, with some 10 per cent of the entry choosing
it. Nearly every candidate had some relevant material with which to address the task. Weaker
answers narrated Hero and Beatrice’s ‘stories’, often ignoring the key words ‘attitudes to men’.
Essays at this level often had clear knowledge, though limited understanding of the relevant
concerns. Better answers at this level did find appropriate, basic contrasts between the two main
female characters, as ‘Hero is all subservience and obedience, whereas Beatrice is all aggression
and defiance,” as one response suggested. More competent answers moved beyond the narrative,
exploring, for example, how Shakespeare used their attitudes to develop characterisation and
‘crucially create the conflict from which came Hero’s near tragedy and Beatrice’s comic reversal,’
as one candidate put it. Other competent answers contrasted female attitudes more widely,
including Margaret’s ‘more earthy views,’ as well as ‘considering what men think women’s attitudes
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are and their consequences, as Leonato admonishes Beatrice for her shrewishness,’ as one
candidate argued. Good answers consider ‘Shakespeare’s presentation’ in detail, exploring the
effects of language, such as Hero’s self-abasement in the church scene and Beatrice’s ‘witty but
cutting attacks on men in general and Benedick in particular,” as one said. Dramatic action, use of
contrasts, as well as the verbal sparring were all analysed well at times, with some insightful
comments on the dramatic effects created. Beatrice was often the main focus and ‘the sharpness
of her commentary and reluctance to yield even to the Prince, Don Pedro, are directly contrasted
by Shakespeare to Hero’s submissive acceptance of the very man who had betrayed her on her
wedding day,” as one candidate put it. Where such arguments were supported by close reference
to the text, and some awareness of appropriate contexts, the answers did very well.

This was a popular choice on the paper, with nearly 20 per cent of the entry choosing it. Weaker
answers often did not know the context and had uneven knowledge of the relationship between
Borachio and Don John and their relationship to the rest of the characters. This inevitably limited
the success of the answers. Better answers at this level were able to give a narrative summary of
Don John'’s disaffection and of the proposed deceptions, with some, at times generalised,
comments on what this revealed about the two characters. More competent answers recognised
the significance of the passage to the play’s plot and dramatic structure, with some arguing that
Don John'’s ‘malevolence was simply not credible,” as one candidate put it, while others noted that
Borachio ‘is the main schemer, with Don John acting like his rather dumb sidekick in asking so
many questions.” More successful answers at this level started to explore Shakespeare’s concerns,
for example the hierarchy of the society, the fragility of a woman’s reputation and ‘the gullibility of
Don Pedro’s court that falls for such a simple deception,’ as one essay noted. Good answers
explored the language and dialogue in detail, noting the question-and-answer approach as ‘a
dramatic tool to ensure the audience understands that Hero is always innocent,” as one candidate
remarked. Other answers explored the effects of Don John'’s diction and imagery of sickness and
illness, both in ‘how it reveals his true nature, but also casts a shadow over the comedy of the
deceptions of Benedick and Beatrice.” Others noted that ‘money is only mentioned near end so we
can assume Borachio simply wanted to please his master by slandering an innocent woman,” as
one put it. Very good answers were able to develop such analysis into considering the dramatic
effects in detail, with appropriate supporting reference to the passage.

Question 3

WOLE SOYINKA: The Trials of Brother Jero and Jero’s Metamorphosis

This was not a popular choice of text, with a more or less even split between the two options.

(a)

(b)

Most answers were able to find some relevant material with which to address the task. Weaker
answers tended to focus on the religious characters, especially Jero. Least successful were
answers which simply retold Jero’s story and charted his successful rise in status and power.
Better answers at this level recognised his role as a ‘humble beach prophet who becomes the
leader of the Salvation Army, through his manipulation of his followers,” as one essay suggested.
Sounder answers explored Soyinka’s presentation of the other prophets as well as Jero, noting
‘how Soyinka shows their “unsuitability for any sort of religious office”,” as one candidate put it.
Answers which contrasted these characters in the context of the play’s wider concerns often did
better, with some developing arguments that encompassed not only the prophets, but also ‘the
gullibility and often self-centred desires of their followers’. Good answers considered Soyinka’s
methods of presentation: language, for example Jero’s slip of calling the worshippers ‘customers’,
the nature of the prophets’ promises, the use of violence, especially towards women and how
religion was shown ‘in contrast to politics as even more corrupted and abusive,” as one essay
argued. Very good answers considered the dramatic effects of these methods in detail, with some
perceptive analysis of both language and action, especially in the context of where and when
Soyinka was writing the play.

Weaker answers tended either to summarise the preceding events or to narrate Jero’s story in
detail, often with little reference to the passage. Better answers at this level saw how Soyinka
‘deliberately makes Jero talk about things that seem improper in a prophet, such as money and
lust,” as one essay suggested. More competent responses were able to explore Soyinka’s
concerns with some understanding, often showing awareness of the satirical tone of the
presentation, with a few responses able to note some lighter more comic touches in the passage.
Good answers analysed both the language and the action in detail — Jero’s search for an
appropriate title, his sense of his own dignity and pride in his superiority and his acknowledgement
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of his weaknesses were all discussed and seen as key elements in Soyinka’s dramatic approach.
Very good answers considered the dramatic effects of Soyinka’s choices, with some suggesting
that an ‘audience might be appalled at this words and actions, yet at the same time find him quite
appealing,” exploring perceptively the importance of this dramatic monologue to the plays’
development and structure.

Question 4
THOMAS MIDDLETON AND WILLIAM ROWLEY: The Changeling
This was the least popular text on the paper with very few responses on either option.

(a) Most answers were able to select relevant material, with which to address the question. Weaker
answers offered narrative summaries, usually of the relationship between De Flores and Beatrice,
often showing sound knowledge of the text and, in the more accomplished essays at this level,
some understanding of the nature of the crimes and the appropriateness of the punishments.
Better answers ranged more widely in the text, with some, for example, suggesting that
Vermandero ‘is also guilty in the way he tries to force his daughter into accepting a husband she
doesn’t want and ends up with the punishment of losing his daughter,” as one candidate suggested.
Competent answers considered the presentation of crime — some arguing that ‘De Flores and
Beatrice are caught in an all-consuming passion that destroys them and those around them,’
though others were less sympathetic seeing them as ‘fundamentally selfish and for the sake of their
desires, willing to commit anything, including murder,” as one essay argued. Good answers
supported such arguments with analysis of the language, ‘often sexual and or commercial as they
trick each other into destruction,” as one candidate put it. Other good answers considered the
actions, such as the murders of Piraquo and Diaphanta, and how the ‘dramatist ensures that we
see the pitiless way they are perpetrated, so that in the end the villains get no sympathy.” Where
analysis was supported by close reference to the text and some awareness of contexts the
answers often did very well.

(b) Weaker answers retold the story of the relationship throughout the play, often with clear knowledge
of the text and in more successful answers some understanding of ‘how it develops from the
antagonism and obsession revealed in the extract,” as one stated. Better answers looked more
closely at the passage itself, often noting the ‘threatening language and ominous imagery,” with
some sound answers exploring the effect of the ‘asides’ on how the audience might respond. Good
answers developed such arguments into considering the action and the interplay between the
characters as well, often analysing the effects with some insight. Beatrice’s ‘this ominous ill-faced
fellow,” was often discussed in detail, with good understanding of how she ‘sets up the
development of the relationship.” De Flores obsessional language was also well explored, with
some seeing him ‘as helpless in his lust, provoked by her harsh words into desperation and
ultimately ready to commit murder to win her,” as one essay put it. Where such points were
developed by close reference to the text and some contextual awareness, the answers did very
well.

Section B: Poetry
Question 5
ROBERT BROWNING: Selected Poems

This was the least popular text in Section B with only a small minority of responses, evenly split across the
two options.

(a) Nearly every answer was able to select relevant poems to discuss, though weaker answers were
sometimes uneven in their knowledge of the text. More successful answers at this level were able
to provide a summary of their chosen poems, with some understanding of the different human
relationships presented. Where contrasting poems were chosen, for example Soliloquy of the
Spanish Cloister and A Light Woman, candidates were able to address the ‘in what ways’ of the
question with confidence, often leading easily into a consideration of some of Browning’s poetic
methods. Other popular and successful choices were Porphyria’s Lover and My Last Duchess.
More competent answers focused on the methods more, with some sound analysis of Browning’s
use of language and verse form seen. Good answers developed these ideas into a consideration of
the ‘effects’ created, with some confident interpretations of Browning’'s concerns and also tone.
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This enabled some candidates to make contrasts between ‘his satirical attitude, often to religious
figures, and the more romantic feeling created in Love in a Life,’ by perceptive analysis of imagery
and diction. Others for example noted that ‘the excitement of the narrators in Confessions and
Meeting at Night at the secret meetings themselves seemed more important than the relationships.’
At this level there was often appropriate reference to context, especially biographical, and some
impressively detailed quotation in support of the interpretations offered.

Weaker answers sometimes struggled with some of the details of the poem, at times suggesting
the extract was being discussed as an unseen. This inevitably limited the success of any
interpretation offered. More capable responses did have knowledge of the poem and, at times,
understanding enough to discuss some of the points made by the speaker in response to the
music. Where candidates had some knowledge of the context, their arguments were often more
directed and focused, and could move beyond paraphrase and summary. Competent answers
were alive to the shifting moods of the speaker, and where this was supported by awareness of
Browning'’s choices of language and imagery, the answers did well. Good answers were more wide
ranging in the choice of poetic methods analysed, with some able to link the poetic metre to the
rhythm of the music with some insight. As awareness of the effects of the poetic choices became
more analytical, such as how the ‘language of musical theory used suggests and defines the
variety of the speaker’s responses,’ as one essay remarked, before exploring those responses in
detail, so did the answers become more successful. Very good answers combined a thorough
knowledge and understanding of the poem, with perceptive analysis, shaped to the question and
supported by well selected contextual details.

Question 6

OWEN SHEERS: Skirrid Hill

This was a popular choice in this session, though the overwhelming majority opted for the passage question
option (b).

(a)

(b)

There were only a very few answers on this question. Most candidates were able to select relevant
poems to address the task, with quite a wide range of poems chosen, though The Hill Fort and
Hedge School were popular choices. Weaker answers tended to summarise their selected poems,
often showing clear knowledge of the text and sometimes understanding of Sheers’s concerns and
themes, but undeveloped and basic. More competent answers chose their poems wisely in order to
address the ‘compare ways’ in the question, with many, for example, contrasting how the ‘individual
in the countryside, such as the man remembering his son, or the boy coming home from school,
are often contrasted with the grandeur or the power of the countryside around them,’ as one essay
suggested. Others found helpful ideas in relevant contexts, such as how ‘Sheers’s interest in his
Welsh heritage is reflected in the countryside he writes about, such as Y Gaer and the valley in
Liable to Floods’. Good answers developed such ideas by analysing closely some of Sheers’s
poetic choices. The poet’s use of language and choice of tercets, for example, was often discussed
and exemplified. Others considered Sheers’s use of imagery to ‘evoke the grandeur of the Welsh
countryside,” as one put it. Very good answers drew all these points together, often integrating
textual and contextual references seamlessly, but always carefully considering the effects of the
poet’s choices on the reader.

This was a popular choice and inspired some very good analytical responses. Weaker answers
were unsure of the meaning of the poem, suggesting a lack of knowledge, though some basic
responses were able to offer a broad general summary of the poem, with some occasional
moments of understanding of Sheers’s concerns. More competent responses were comfortable
with explaining the situation and alive to how the ‘cutting of the keys’ was symbolic of the end of the
relationship. Many at this level noted Sheers’s concerns of love and separation, togetherness and
breaking up and the ‘inevitable sexual references when writing about couples,” as one essay
suggested. Good answers found plenty to analyse in the poet’s choice of language and imagery,
with many exploring in detail the ‘extended metaphor of locks and keys, suggesting opening and
closing, and fitting together and coming apart,” as one stated. For some this was symbolic of ‘the
strength of the relationships to start with,” whereas others saw ‘a lot of sexual symbolism in some of
the images, quite typical of Sheers,” as another candidate expressed it. Other good answers also
analysed the metre and form, with good analysis of the closing couplet, as well as recognition of
the ‘circularity of the poem beginning and ending with ‘strange,’ as one said. Very good answers
put the poem into its context, as well as exploring in detail the effects of the different poetic choices
identified, often with a perceptive sense of Sheers’s wider concerns.
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Question 7

Songs of Ourselves, Volume 2

This was the most popular Section B text, though the vast majority of candidates chose the passage (b)

option.

(a)

(b)

There were only a few responses to this question, with a wide range of poems chosen for
discussion. Popular choices were Wordsworth’'s A Complaint, Yeats’s When You are Old,
Sassoon’s The Death-Bed, Shakespeare’s Sonnet 19 and Hardy’s A Wife in London. Weaker
answers often summarised their chosen poems, with some at this level showing implicit
understanding of the poets’ concerns and able to broadly discuss differences in the poetic choices.
Sounder answers had secure knowledge and understanding of the text, with understanding of and
awareness of how a poet might ‘explore’ a topic within a poetic structure. Competent answers often
considered language and imagery and made comparisons between their chosen poets, which was
sometimes informed by an awareness of context. Good answers considered a range of poetic
methods, including form and rhythm, with some insight into possible effects. This was developed in
very good answers into an analytical comparison of poetic choices, informed by precise references
and supporting contextual details.

This was the second most popular question on the paper with almost half of the entry choosing this
option. Weaker answers tended to paraphrase the poem line by line or offer a general summary
with some generally relevant comments on Byron’s view of darkness. Better answers at this level
were aware that it was ‘about the finality of the destruction of the world’ and that it had an
‘apocalyptic atmosphere,’ as one essay suggested. Knowledge of the historical context helped
some answers to understand Byron’s concerns, which were often well developed by consideration
of poetic methods, particularly the ‘sinister and ominous darkness of heaven and earth,” as one
candidate put it. Good answers noted the use of ‘irregular free verse, the lack of rhyme and jolting
rhythm,’ all of which ‘conveyed the effect of panic and doom,” as one said. Good answers identified
how the atmosphere becomes ‘metaphorically darker as Byron describes how humans of all
classes were reverting to a primitive state,” as one suggested. Other good answers integrated the
contextual background with awareness of Byron’s ‘politics’ and could interpret this poem as a
‘manifestation of his depressive and negative views on life and humanity,” as one put it. With
detailed textual support and developed analysis of how Byron achieved such poetic effects, these
interpretations did very well.

Question 8

GILLIAN CLARKE: Selected Poems

This was a minority choice overall, with most candidates choosing the (b) passage option.

(a)

There were very few responses to this question, with weaker answers tending to discuss poems
with which they were familiar rather than poems which directly addressed the task. Better answers
at this level did discuss relevant poems, often showing clear knowledge of the text and some
understanding. Judicious choice of poems enabled contrasts in Clarke’s exploration of time passing
to be discussed at least implicitly, with either of the Sunday poems popular choices and usefully
discussed alongside Lunchtime Lecture or Ichthyosaur. More competent response discussed how
time passing informed many of Clarke’s concerns — relationships, nature and families were often
discussed, with some noting the ‘timelessness of the landscapes compared to the fragility of living
things,” as one put it. Good answers looked closely at Clarke’s poetic choices, diction and imagery
most commonly, but some noted the poet’s use of different poetic forms and how ‘the structure of
Ram creates the sense of how much time has passed since death,” as one suggested. Some
answers were able to integrate contextual points, for example when discussing Catrin. Where the
answers were able to integrate context and textual references by analysis of the poetic methods,
the answers often did very well.
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(b) This was the third most popular choice from Section B, with some very impressive responses seen
at the highest level. Some weak answers had little knowledge of the poem and appeared to be
responding as to an unseen, with limited success. Most answers though were able to address the
task with some knowledge of the poem. Weaker answers tended to retell the story of the poem, at
times showing personal engagement with the task, though often speculating as to the causes of
‘the speaker’s problem with the baby — jealousy, a previous cot death, or inexperience of babies?’
as one candidate summarised it. Better answers at this level did show some understanding of the
situation, noting how the ‘focus is on the babysitter’s feelings to start with, but then moves to what
the baby might feel,” as one out it. More competent answers developed such interpretations by
looking at some of the poetic methods, with language and diction proving to be fruitful areas for
analysis. Many noted ‘the hostile language — ‘strange’, ‘rage’, ‘disgusting’ — and the hard verbs
‘hate’ and ‘afraid’,” as one response summed it up. Others noted how the speaker is imagining ‘the
baby’s reaction in order to explain her own emotions,’ before using adult imagery to try and ‘explain
how the baby might feel, like an abandoned lover or a bereaved woman.” Good answers also
considered the verse form and the poetic methods such as alliteration and enjambement, which
‘enabled Clarke to really hammer home the speaker’s emotions,’ even though as some noted ‘the
baby remains peacefully sleeping.’ Very good answers noted the poetic structure and were often
able to integrate appropriate contextual references.
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LITERATURE IN ENGLISH

Paper 9695/12
Drama and Poetry

Key messages

1 Candidates should plan their essays and reflect their decisions in their opening paragraphs.

2  When analysing the literary methods of a writer, candidates should explore the effects of the methods
as well.

General comments

There were responses seen on nearly every text in Section A and Section B. All My Sons and Much Ado
About Nothing were the most popular Section A texts. The selection from Songs of Ourselves was the most
popular Section B text, with a more or less equal spread across the other three texts in this section. The
large majority of candidates showed evidence of appropriate preparation, with at least a sound basic
knowledge of their two texts and some ability to select relevant material to address the given tasks. There
were some rubric errors in this session, with candidates either answering on too many questions or
answering two questions from the same section. It is important that candidates understand the optionality on
the paper if they are to achieve the best mark possible. The quality of the expression was generally
appropriate to the task, though some candidates are at times disadvantaged by a lack of clarity in their
writing.

There are two specific issues to be addressed in this session:

1 Candidates should always spend some time in planning their response and deciding what material is
relevant to their interpretation before beginning to write their essay. This planning might lead neatly to
an opening paragraph in which the candidate addresses the key terms of the task and is able to set the
direction of their essay in a controlled and focused way. Without such moments of preplanning and
forethought, the opening of an essay can become too generalised and easily drift into contextual
speculation from which it is sometimes difficult to regain the appropriate focus on the given task.

2 In passage questions, candidates are required to analyse some of the choices made by the writer. Most
candidates in this session were able to discuss such technical issues as alliteration, enjambement and
rhyme schemes. It is important that such discussions do not simply become a mechanical checklist. To
reach the higher levels of assessment candidates need to explore the effects of the methods identified
on an audience or reader. They might also consider how the effects might be different on different
audiences and readers and in this way explore different, sometimes contrasting, interpretations of their
chosen text.
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Comments on specific questions

Section A: Drama

Question 1

ARTHUR MILLER: All My Sons

(a)

(b)

Weaker answers tended to summarise some of the marriages, both actual and potential, often
showing clear knowledge of the text and some understanding of the differences between, for
example, the Baylisses and the Kellers. Better answers at this level had some awareness of
‘different attitudes’, comparing Sue Bayliss and Kate Keller, for example, and were able to select
discussion points relevantly. Sounder essays often focused on the characters’ attitudes to their
partners or less commonly their marriage. Chris and Ann provoked a wide range of responses,
from ‘theirs is the only positive relationship, based on love and respect for each other,’ to a ‘shock
that they could be so insensitive to their families, already broken by death and imprisonment.” Good
answers saw how Miller used different and even changing attitudes as a key method of
characterisation, noting, for example, ‘Chris’s reluctance to confront his mother until it is almost too
late.” Others explored how attitudes to marriage were essential to the play’s structure and plot —
Joe’s determination to protect his compared to George’s intention to prevent Chris and Ann’s, for
example. Very good answers supported such arguments with specific textual references and a
good grasp of appropriate contexts.

Some weaker answers were unsure of the context to this passage and in some cases even
George’s relationships with the other characters. Other answers at this level often paraphrased
some of the exchanges or explained George’s back story and situation in detail, with a consequent
loss of focus on the passage, though often showing sound knowledge of the text. More competent
answers had secure understanding of the significance of the passage, and George’s role as the
‘agent of destruction of the Kellers’ false front,” as one candidate suggested, though others thought
‘George is the vehicle whereby Miller is able to move the plot forward and build tension.’ His
relationships with his father and sister were much discussed, with some seeing ‘the guilt for
abandoning his father,” as Miller's way of developing audience sympathy to his cause. Other
answers though saw the lawyer in his ‘forensic cross examination of Chris to reveal his
insecurities.” Good answers explored the dramatic methods closely: the stage action, the linguistic
tension, the use of tone, the effect of the stage directions and the movement of the actors were all
well explored, along with the language and dialogue. Very good answers focused on Miller’s
presentation in their analysis of these methods, showing excellent understanding of George’s
situation and ‘his moral dilemma of choosing between father, his sister and his boyhood hero, with
the consequent destruction of the Kellers and potentially his sister,” as one put it.

Question 2

WILLIAM SHAKESPEARE: Much Ado About Nothing

(a)

This was a minority choice, with only a very small number of candidates answering this question.
Weaker answers mostly retold Don Pedro’s involvement in the play, often in great detail, showing
clear knowledge of the text, though little understanding or awareness of Shakespeare’s methods.
Better answers were able to identify different aspects of Don Pedro’s role and characterisation, ‘for
we see him,” as one response expressed it, ‘initially as a warrior prince, defeating his enemies,
then as leader, putting his subjects at ease, before turning into a sort of cupid, helping the lovers
get together.” More competent responses showed understanding of how Shakespeare develops his
role, ‘perhaps creating sympathy through Don John's hatred and Beatrice’s rejection of him’ as one
candidate suggested. Other sound answers explored how he is important in revealing some of the
play’s main concerns: loyalty, love and attitudes to women were often well discussed. Good
answers analysed his relationships in more detail, often exploring the language well, from ‘his
soothing tone with Leonato, to his wooing of Hero and Beatrice, and his comic jesting with
Benedick and Claudio,” as one noted. Where such arguments were supported by apposite
quotation and awareness of context, the answers did very well.
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This was the second most popular question in the Drama section. Nearly every answer knew the
context clearly and was able to respond to Hero’s situation with engagement. Weaker answers
offered a narrative summary of the preceding events, as well as the passage. More focused
answers at this level could explore the significance of the passage to the play’s concerns, at least
in general terms. Many were exercised by ‘Leonato’s totally selfish response to Hero’s situation,
not showing any care or sympathy and even wishing she were dead,” as one candidate
summarised it. Competent answers contrasted his response with those of Beatrice, Benedick and
especially the Friar, with many making sound contextual points about the patriarchy and attitudes
to daughters and women in general. Most answers were very sympathetic to Hero’s situation,
though only a few pointed out that the audience is already assured of her innocence. Others noted
the ‘hyperbolic plea, including torture and death, she makes to her father,” often noting her
weakness in contrast to Beatrice’s strength. Good answers considered the language in detail,
analysing the effects of Leonato’s ‘pit of ink’ for example, contrasted to the more measured
language of the Friar. Others noted the change in mood, ‘to tragic so that the denouement might be
more satisfying,” as one essay suggested, with many discussing Benedick’s perceptiveness in
identifying Don John as the villain, in ‘contrast to Leonato’s trust in his hierarchical masters.” Many
answers at this level integrated appropriate contexts into the body of the analysis and often did
very well.

Question 3

WOLE SOYINKA: The Trials of Brother Jero and Jero’s Metamorphosis

This was a minority choice of text in Section A, with about an equal split of responses on the two options.

(a)

(b)

Weaker answers tended to retell everything they knew about Jero, with many answers showing
clear knowledge of the text and some understanding of Soyinka’s basic concerns, though often
lacking direction and focus on the specifics of the task. Better answers at this level noted that
Soyinka shows different aspects of Jero to influence his audience, ‘so that although he comes
across as corrupt and egotistical, he seems better than that in comparison to the other prophets
and the politicians,” as one response put it. Competent answers were able to select relevant
material from both plays to develop such arguments, with some exploring the plays’ dramatic
structures and ‘how Soyinka includes comedy and violent action to show the audience the real
Jero, such as him jumping out of the window and then preaching in his robes on the beach,” as one
candidate summarised it. Other sound answers considered the language, with some identifying the
‘different voices that Jero has, depending on who he is speaking to,” or looking in detail at his
words — ‘religious for Chume, political for the minister and always gentle and inviting for Rebecca,’
as one essay suggested. Good answers looked in detail at the dramatic methods, with some
analysis of the effects of Soyinka’s choices and often a good grasp of the significance of contexts
to Soyinka’s satirical comedy.

Weaker answers were not always sure of the textual context to this passage, but often had detailed
knowledge of the relationship and how it developed. Some answers spent too long summarising
the events generally with a consequent lack of focus on the passage itself, though there was some
understanding of the significance of this exchange to the overall plot of the play. More competent
answers saw how Soyinka sets up the antagonism between them and, indirectly, the connection to
Jero, as a ‘way of developing the characterisation to lead to the dramatic entrance of Chume near
the end of the play,’ as one put it. Other sound answers considered some of the dramatic methods,
such as Soyinka’s use of stage directions, choice of language and the visual impact of the couple
on the stage, often recognising how these methods created the ‘feeling of a hen-pecked man totally
under the control of his dominating wife,” as one candidate saw it. Good answers noted the effects
of these choices and how they helped Soyinka develop his concerns through the relationship —
marriage, attitudes to men, the role of women and for many candidates the ‘important comic
element in an otherwise serious play,” as one suggested. Answers which analysed the language in
detail, with appropriate reference to the passage, often did very well.

Question 4

THOMAS MIDDLETON AND WILLIAM ROWLEY: The Changeling

There were too few responses to this text to be able to make a general comment on performance.
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Section B: Poetry

Question 5

ROBERT BROWNING: Selected Poems

This was a relatively popular choice in this session with an even split between the two options.

(a) Nearly every answer was able to select relevant poems with which to address the question.
Weaker answers were sometimes unsure in their knowledge of the text, which limited the
development of the response. More successful answers at this level were able to provide a
summary of their chosen poems, with some understanding of the different attitudes to death
presented. Choosing contrasting poems, for example The Bishop Orders His Tomb at St Praxed’s
Church and Porphyria’s Lover, popular choices, enabled candidates at least partly, to consider
different types of presentation with confidence, often leading easily into a consideration of some of
Browning'’s poetic methods. More competent answers focused on the methods, with some sound
analysis of Browning’s use of language and verse form seen. They were also more wide ranging in
the text, with Confessions and The Confessional offering different kinds of narrative approaches to
discuss. Many were able to explore the effects of the first person narrator, recognising that, ‘though
the speakers were jealous lovers or holy bishops or simply victims of deception, the outcome,
death, was the same,” as one response put it. Good answers developed these ideas into a
consideration of the language in more detail, noting how Browning’s choices enable the creation of
‘a vivid picture of the speaker’s mental state whether jealousy or outrage or regret,’” as one essay
noted. Other good answers were able to explore tone, often through the language analysis, noting
Browning’s use of satire and irony, for example, to good effect. Very good answers often
considered other poetic methods such as poetic form and rhythm and where such points were
supported by precise quotation and some analytical awareness, the answers were very successful.

(b) Weaker answers at times struggled with some of the details of the poem, so that it seemed the
extract was being discussed as an unseen. This inevitably limited the success of any interpretation
offered. More capable responses did have knowledge of the poem and, at times, understanding
enough to discuss some of the points made by the speaker in response to the artist. Knowledge of
the context was very useful in informing the interpretation and helped candidates move beyond
paraphrase and summary. Competent answers were at least in part able to discuss the emotions
and the moods of the speaker with some awareness of the effects of the language. Good answers
considered other poetic methods, with some able to analyse the poetic metre, for example, in terms
of the speaker’s shifting moods. Others focused more on imagery, noting the ‘use of abstracts to
convey the speaker’s obsession with human faces,’ as one put it. Very good answers often had
perceptive analysis, which was supported by well selected quotations and some appropriate
contextual details.

Question 6
OWEN SHEERS: Skirrid Hill

This was not a popular choice in this session, with the majority who chose this text responding to the
passage (b) question.

(a) There were too few responses to this question to be able to make a general comment on
performance.
(b) This was a more popular choice and inspired some very good analytical responses. Weaker

answers were unsure of the meaning of the poem, suggesting a lack of knowledge, though some
basic responses were able to offer a broad general summary, with some occasional moments of
understanding of the poem. Better answers were able to move beyond summarising the poem, into
a more detailed consideration of Sheers’s concerns: growing up, the countryside, childhood and,
for some, ‘latent sexuality.” Others noted the poet’s use of ‘disturbing language and imagery to
show the violence and passions just below the surface of a young boy,” as one candidate put it.
Good answers looked more closely at the ‘effects’ of these poetic choices, with some considering
rhythm and verse form as well. Some answers were able to integrate contextual points — Sheers’s
love of the countryside and Wales — into their interpretations and where this was supported by
developed analysis and precise references to the poem, the answers did well.
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Question 7
Songs of Ourselves, Volume 2

This was the most popular text on the paper, though all but a small minority opted for the passage (b)
question.

(a) Nearly every response was able to select relevant poems to discuss, with a wide range of the
selection offering suitable choices. Weaker answers tended to summarise their chosen poems with
only a general awareness of the demands of the question. With a more considered selection of
contrasting poems, better answers were, at least implicitly, able to see contrasts and comparisons
in the poetic choices. For example ‘the stylised posturing of Dryden’s abandoned woman in
Farewell, Ungrateful Traitor seems quite empty when compared to the real agony of the new widow
in Hardy’s A Wife in London,” as one noted. Better answers developed such insights by looking
closely at language and imagery, for example Wordsworth’s use of the fountain in A Complaint with
the fireside in Yeats’s When You are Old. Good answers often considered other poetic methods
such as form and rhythm in their comparisons, and where these explored the different effects of the
choices, the answers were very successful. One common aspect of the good answers was how
easily the candidates could refer to their chosen poems to find appropriate supporting quotations.

(b) This was the most popular question on the paper with almost two thirds of the entry choosing this
option. Weaker answers tended to paraphrase the poem line by line or offer a general summary
with some generally relevant comments on the atmosphere of the wedding. Better answers at this
level were able to explore the meaning of Alvi’s poem, often showing understanding of ‘the conflict
caused by the diaspora,” as one suggested. Sound answers were aware of the cultural clashes and
were able to explain them in detail, with more competent responses linking such ideas to the poetic
methods, often focusing on language and imagery, for example. Others explored the tone, noticing
the ‘harshness of the English culture compared to the dreaminess of the Pakistani references,’ as
one put it. Other responses noted that Alvi ‘slips in references to colonisation — “sandalwood
smugglers” and “England spilled out” — to address the roots of why her identity is split in two.” Good
answers developed such interpretations by close reference to the details of Alvi’s poetic methods,
with very good responses exploring the different effects of the poet’s choices and how this created
the reader’s ‘sense of the confusion and perhaps fear felt by the bride on what ought to be her
special day,” as one essay put it. For example, one candidate noted that it is ‘called the wedding
and not my wedding, so that the reader feels the bride’s separation from the event.” Other very
good responses looked closely at how Alvi creates ‘the difference between the dream and the
reality, so that the reader shares the speaker’s feelings intensely,’” as one said, with some
perceptive analysis of the imagery such as the ‘buffaloes under water’ and the vivid colours. Where
such ideas were supported by appropriately integrated contextual references the answers often did
very well.

Question 8
GILLIAN CLARKE: Selected Poems

This was not a very popular text in this session, with almost no answers seen to Question (a). There were
though a reasonable minority who chose the passage (b) question.

(a) There were too few responses to this question to be able to make a general comment on
performance.
(b) Weaker answers tended to offer a narrative summary of the poem, often speculating on the

situation, with little regard to the poem'’s title. Better answers at this level were able to show
knowledge of the poem’s meaning and some understanding of Clarke’s concerns, ‘the past and the
present, death and how the living cope with mortality,” as one response stated. Competent answers
moved beyond narrative and were able to explore some of Clarke’s methods, most often language
and diction, with some awareness of the imagery and partly its effects, ‘with ‘the shroud of silence’,
capturing both the morbidity of a dead body, but also how it would keep its secrets,” as one put it.
More analytical answers noted how the language and rhythm of the poem changed in each stanza,
‘as the speaker moves from a listener to looker and then a responder,” as one suggested. Good
answers also noted the poetic voice, so that the first stanza is ‘an indirect quotation of the lecturer,
whereas the second and third stanza reflect the speaker’s responses moving from imagining
finding the skull to recreating its life,” as one noted. Very good answers developed such arguments
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with close reference to supporting details, exploring the closing ‘extended metaphor of the tree,
suggesting permanence in the female experience but also how it has its seasons and changes,’ as
one candidate said. Others were able to see how the presentation here ‘enabled Clarke to explore

her concerns in a moving way,” with some sharp analyses of rhythm and stanza form seen in the
best answers.
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LITERATURE IN ENGLISH

Paper 9695/13
Drama and Poetry

Key messages

1 Candidates should plan their essays and reflect their decisions in their opening paragraphs.

2  When analysing the literary methods of a writer, candidates should explore the effects of the methods
as well.

General comments

There were responses seen on nearly every text in Section A and Section B. All My Sons and Much Ado
About Nothing were the most popular Section A texts. The selection from Songs of Ourselves was the most
popular Section B text, with a more or less equal spread across the other three texts in this section. The
large majority of candidates showed evidence of appropriate preparation, with at least a sound basic
knowledge of their two texts and some ability to select relevant material to address the given tasks. There
were some rubric errors in this session, with candidates either answering on too many questions or
answering two questions from the same section. It is important that candidates understand the optionality on
the paper if they are to achieve the best mark possible. The quality of the expression was generally
appropriate to the task, though some candidates are at times disadvantaged by a lack of clarity in their
writing.

There are two specific issues to be addressed in this session:

1 Candidates should always spend some time in planning their response and deciding what material is
relevant to their interpretation before beginning to write their essay. This planning might lead neatly to
an opening paragraph in which the candidate addresses the key terms of the task and is able to set the
direction of their essay in a controlled and focused way. Without such moments of preplanning and
forethought, the opening of an essay can become too generalised and easily drift into contextual
speculation from which it is sometimes difficult to regain the appropriate focus on the given task.

2 In passage questions, candidates are required to analyse some of the choices made by the writer. Most
candidates in this session were able to discuss such technical issues as alliteration, enjambement and
rhyme schemes. It is important that such discussions do not simply become a mechanical checklist. To
reach the higher levels of assessment candidates need to explore the effects of the methods identified
on an audience or reader. They might also consider how the effects might be different on different
audiences and readers and in this way explore different, sometimes contrasting, interpretations of their
chosen text.
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Comments on specific questions

Section A: Drama

Question 1

ARTHUR MILLER: All My Sons

(a)

(b)

Weaker answers tended to retell more or less relevant parts of the plot, often focusing on Joe’s
‘setting up of Steve to take the blame for his selfish decisions,” as one suggested. Success at this
level was dependent on a sound knowledge of the text and appropriate selection of relevant
material to address the task. As awareness of and focus on different attitudes to reputation
increased so did the success of the response. More competent answers were able to set up
contrasts, such as Joe with his son, Chris or Kate with Ann and build an argument around ‘Miller’s
development of moral conflicts built on each character’s secret deceptions,” as one essay
suggested. Better answers explored how reputation and a character’s attitude to it was a crucial
‘tool in Miller's dramatic characterisations,” with many answers seeing Chris and Ann’s relationship
as symbolic of how ‘reputation could both attract and destroy the well-intentioned,” as one
candidate said. Good answers developed such ideas by close reference to Miller's dramatic
methods, noting, for example, how the plot and the structure of the play was built on ‘the
destruction of Joe Keller’s carefully constructed false image’ and the ‘consequent effects on the
rest of the characters,’” as one essay suggested. Where such arguments were supported by
apposite close reference to the text and some awareness of appropriate contexts, the answers did
very well.

A secure knowledge of the dramatic context was key to answering this question successfully.
Weaker answers were often unsure of the relationships presented, with some unaware of who
George was and what precisely Chris and Ann were going to tell Kate. Better answers at this level
did have knowledge of the dramatic situation and were able to retell some of the significant issues
between Kate and Chris, with some aware of the threat that George and, for some, Ann posed to
the Kellers generally. More competent answers were able to explore how the issues of the
damaged engine parts, the death of Larry and Chris and Ann’s relationship were developed in
these exchanges to ‘show the underlying tensions between Chris and his mother, e